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EDITORIAL JITKA SKOPALOVA

Dear readers, what will you find out in this issue? Contains a lot of information on current
social issues. You can expect theoretical-empirical studies that are thematically
and methodologically focused. | think everyone will find something of interest in this
issue. So what can you expect more specifically?

In his theoretical article, Albin Skoviera asks himself a provocative question, whether
the best interest of the child sometimes hides the self-interest of a specific part
of the parents. The author reflects on the current problems of the current Slovak
and Czech families, on the factors that condition a stable family environment. These
include, for example, multicultural parenting with a low degree of compatibility, interethnic
and interracial biological and ,surrogate” parenting, and abduction of children by one
of the biological parents. He emphasises that raising and caring for children who grow
up outside their own biological family has a whole range of not only psychological
and educational aspects, but also legal and ethical ones.

Wolfgang Beck not only describes the current state and problems of foster care
in Germany but also learns about the education of foster parents in long-term foster care.
Beck emphasises the essential role of the state and the authorities, which have the duty
to support foster families and provide them with all information.

The aim of Jaromira Sindelafové’s informative text is not only a summary of the current
situation in the Czech Republic regarding the education and integration of pupils from
Ukraine into Czech primary education, but also a presentation of the opinions of 210
interviewed pedagogues on the legislative framework for the integration and education
of Ukrainian refugee children, on the provision and organization of language support,
on the curriculum of Czech as a second language and on the progress of the school
and methodical support in the integration of newly arrived pupils from Ukraine. Article

Beata Postekova is the author of the contribution Socially disadvantaged environment
and visual literacy in primary education, in which she deals with visual literacy, through
which creativity, critical thinking and other competencies can be developed, for example.
With the increase in the incidence of diabetes mellitus type | in children, the connection
between medical needs and compulsory school attendance is of interest not only
to the professional public, but also to the education of these children. The aim of the last
contribution, including the results of the quantitative investigation, is a description
of the issue of education of students with type 1 diabetes mellitus from the point of view
of legal representatives.

doc. PhDr. Jitka Skopalova, Ph.D.
Chairman of the Journal’s Editorial Board
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FOSTER CARE IN THE CONTEXT OF TRENDS
AND CHANGES IN THE CONCEPT
OF PARENTHOOD

Albin Skoviera'
Abstract

The author perceives the contexts of contemporary changes through the lens
of the problems of children growing up outside their biological family, e.g. in foster care
and adoption, but also in various social and educational institutions. It asks whether
the best interests of the child are not in fact more likely to be the interests of a specific
section of parents with their own interests at heart, or those of adults who are part
of ideological lobby groups. It highlights the fact that the upbringing and care of children
growing up outside the biological family has a number of legal, ethical, psychological
and educational aspects that are complicated to reconcile optimally for the benefit
of the child at the present time.

Keywords

parenting, foster care, educational and social institutions

INTRODUCTION

One of the areas that has been significantly affected by radical technological, economic
and social changes is foster care. This ranges from supportive families, such as au pairs,
through various forms of fostering to adoption, and also includes those in designated
educational, social and re-educational institutions. In doing so, there is pressure not only
on so-called foster families, but also on social and educational institutions to ,imitate’
the family environment. We ask the question: Do we know or do they know what kind
of family environment to imitate?

Fabian (2021, p. 135) articulates it presciently: ,When we talk about foster family care,
what kind of family do we mean? Is the foster family the one in which the child is placed,
or is the foster family the interaction of families: the family in which the child is placed,
including all the models of the original families of the children who are brought up
in that family?”

1 University of Pardubice
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At present, we cannot agree not only on what a family is, but also on what parenthood
is and what the relationship is between someone having begotten a child and someone
having given birth to a child. We accept what Mozny (2008) claim that there is no
Lunified sociological theory of the family,” just as there is no unified ,family.” However,
it is also important to acknowledge that sociology is not the only discipline that
deals with the family, and it is not optimal, in the spirit of constructivism, to reduce
the family to a social construct and talk about it as such. It is not only biology (ethology)
and psychology that offer a much more diverse view of it.

But the fact that there are new forms of ,parenting’, from assisted reproduction with
a sperm donor to surrogacy — the carrying of a child by another mother for payment
— shows, at the very least, that there are, in reality, biologically traditional and non-
traditional forms of parenting, which certainly have their own psychological dimension.
It is remarkable that these new forms are often positively presented by various lobby
groups as an achievement of progress and ,reproductive rights’, but without any socio-
psychological and ethical context. Another question arises: Is what is in the interest
of the ,parents’ really also in the best interest of the child? Consequently, who is being
helped in the helping professions? Whose side to be on? Yes, theoretically on the side
of the child. But are we really doing that realistically?

One of the hallmarks of postmodernism is the relativisation of concepts, whereby
within the framework of so-called political correctness (let’s face it, more ideological
correctness), there is very often a significant marginalisation or even ostracisation
of some traditional concepts and phrases. An example is the substitution, from the point
of view of developing morality, of the key concept of education by terms such as care,
behaviour modification, informal education or social skills training. These may or may not
be linked to a connection with socially accepted moral values. The difference in terms
of care and education is a difference in preferred values. While care can often be one-
way, it mainly deals with the issue of the ,quality of life” of the individual, education
is a two-way dialogic process (in more detail Skoviera, 2007).

Nor is the concept of a surrogate in the ,course”. Replacement is usually still associated
with inferior quality. Komarik (1999) argues that education cannot be substitute.
Either it is or it is not education, in this context it is not important who implements
it. The term foster family, commonly used in the lay public, is also actually incorrect
nowadays, because de jure we have neither foster family nor fostering, only foster care.
And if we have a family that adopts a child, it is not a foster family (Act 36/2005 Coll.,
Act 305/2005 Coll.). It is interesting to note that Act 279/1993 Coll. in Slovakia in 1993
created a professional foster family, but only three years later, after its ,delimitation” from
the Education Department to the Social Department, it became ,only” a professional
family. We ask: If a child grows up in a surrogate family environment, why should we not
call those who raise and care for him/her surrogate parents?

Practical experience confirms that children want to be part of a family. They often want
the separated parents to come back together, they idealise the parent/partner who does
not live with them, sometimes they ,look’ for a new partner for their ,free’ parent. This
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istrue even if the family is a ,surrogate’ family. We have repeatedly encountered in practice
that a child spontaneously took the surname of his or her foster parents, despite the fact
that he or she subsequently had problems with it, e.g. at school. Professionally, we have
encountered often dramatic stories of children who have had to cope with the revelation
that they are growing up in ,surrogate” adoptive families.

Contemporary Slovak and Czech family

Globalisation is accelerating processes and changes in families, but above all in the way
we ourselves think about the family. 30 years ago there was practically no possibility
of ,ordering a child” to be carried out, homosexuals still claimed that they were only
concerned with the legalisation of the relationship, they were not concerned with
the possibility of adopting children, until 1990 it was the case that single people over 25
had a higher tax rate, about 60 years ago single mothers were 6% and girls were married
at 21 and boys were married at 24 years old. Today none of that applies.

Tab. 1 ,Traditional” and contemporary family

50 years ago Contemporary family
- Biological parents — married - Biological parents - unmarried
- Biological parent and other partner -|- Biological parent and other partner —
usually married married
- Parent widowed or single parent - Biological parent and other partner —
- Adopted child of a married couple unmarried
- Foster child of married couple - Single parent purposefully single
- Single parent after breakdown of partner
relationship

- Registered same-sex partners, one
is the biological parent

- Child adopted by a married couple

- Child adopted by an unmarried couple

- Child adopted by a heterosexual
individual

- Child in the foster care of an individual

by one of the registered partners

- Adoption Patchwork (composite) families
- parents and children from different
relationships, possibly + joint

- Having both parents married once

is the exception rather than the rule

According to Mozny (2008) and Fabiéan (2021) — modified

13
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The mobility and openness of society, but also the illegitimised and undeclared
partner relationships by marriage, mean that we are often faced with completely
new problems. These include, for example, multicultural parenting with a low degree
of cultural compatibility, inter-ethnic and inter-racial biological and ,surrogate’ parenting,
the adoption of our citizens abroad and international adoption from Slovakia or the Czech
Republic, international ,child abduction’, child abduction by one of the biological parents,
and many other problems.

There are a number of issues and problems associated with such major changes

in the family. Just to illustrate, we will mention three:

First: What is the psychological and educational situation of the second (other) partner

towards the partner’s biological children? How is power distributed in the new family?

In what position is the partner? How do the children interpret this domestic relationship

situation?

Second: Contemporary materialism often leads single mothers to hold two jobs

in a complicated financial situation. On the one hand, they want to provide an economic

standard for their children (and , replace” the father), on the other hand, they consequently
spend very little time with them, even alienating each other. This is commonly reflected
in the problem behaviour of their children. Where is the expected positive gain here?

Third example: in surrogate parenthood, is the woman who carries the child merely

an incubator? Is the client obliged to accept the child, even if he or she does not like

the , product”? If longitudinal research (e.g., Langmeier and Maté&jcek, 2011) shows that

a wanted child is better off in many ways than an unwanted child, how is this the case?

Regarding the contemporary family, Sulovéa (2012) points out several differences when

comparing it with families in the recent past.

a) There is a lack of expectation of permanence of the relationship.

Low stability of the relationship.

Postponement of first marriage until older age.

Postponing parenthood to a later age.

Declining birth rates (a cultural and socio-economic phenomenon).

) Strong individualism in the family. Focus on the interest of the individual.

g) Intimate relationships and permanent partnerships without being tied to natural
consequences (unexpected pregnancies).

h) Widely accepted premarital sexual experience.

i) Maturity of partners and efforts to build the relationship.

j) Aspirations of both parents within their individual careers (two-career family).

k) Educational influence of the family replaced by institutions (sports, interest groups),
which implies a limitation of contact between parents and children. What was provided
by the family is provided by society.

) The blurring of the specificities of the female and male roles.

La2oygo
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We believe that we can add to this ,shortlist” a few other suggestions of our own. These

are:

m) Educational insecurity of the competence of parents by professionals. The latter
present sometimes diametrically opposed advice - from protectionism to a clear
regime framework.

n) Reducing children’s information dependence on parents and teachers. Children’s ICT
skills are often at a higher level than those of their parents, and parents become
dependent on children in this area.

o) Administrative care. The mother does not prepare a snack for the child, she gives
him money for it. But these cease to be a tangible ,symbolic link” between mother
and child. (Skoviera, Murinova, 2012)

p) In the past, the child was mostly received as a gift (although not always fully wanted),
nowadays the child is often planned as a product (in time and number). We have
different expectations from a product than from a gift.

A child who does not live with his or her biological family

The topic we are presenting can be seen from several perspectives. Perhaps the least
complicated may at first sight appear to be the legal perspective. What is legal is, after
all, legal and legitimate. Of course, this is only as long as the same legislation applies
to us all the time. The problem arises where this is not the case. We remember the case
of a certain girl who returned with her mother in 1980 from the then East Germany (GDR).
In the GDR, as a 14 year old, she had a legitimate sex life; in Czechoslovakia she was
Lunder the law”, taken away from her mother and, according to the customs of the time,
placed in a re-education institution.

In many states, not only marriage but also adoption of a child by same-sex couples
is legalized. There are states where neither is possible. However, this does not mean
that such couples with children cannot move from one state to another. Even to a state
where it is not legal. There, however, they run into complications. But is it really realistic
to expect a state to allow dual legislation, or will the legislation be globally unified?
The removal of children by Barnevernet in Norway (and the unsuccessful efforts
of the Michalak children’s mother), or similarly by the Social Service authorities in the UK
(and the successful return of the Booras’ children to Slovakia), are confirmation that
legality reflects not only what is considered morally acceptable and close to justice in that
particular society, but above all what is agreed by the majority of legislators.

There is an understandable divergence, and even significant incompatibility, between
the laws of different states. And we do not want to deal here with such a phenomenon
as Islamic Sharia law.

Justice is related to legality and law. Despite the fact that we have a Ministry of Justice
with its own agenda, justice is much more of an ethical category than a legal concept.
Our favourite example: is it fair if Breivik (now Hansen), who killed 77 people, has three
well-equipped rooms in a 30 m2 prison, while others end up under a bridge through no
fault of their own? Is that really ethical? It is legal.

15
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Despite the fact that the Foucoultian concept of contextuality makes it possible to justify
almost anything as acceptable, practice, even in an era of contemporary ethical flexibility
or pragmatism, often puts us in a situation where we are dealing with an ethical dilemma.
Like the mother in Capek’s eponymous drama, when she reluctantly, but nevertheless,
hands her son a rifle to go fight and says: ,Go!”
One of the basic dilemmas in the context of the theme is when to leave the child
in the family and when to place him in a substitute environment. The enormous growth
of social workers has not yet led to fewer children growing up outside the biological
family, neither in Slovakia nor in the Czech Republic, but it has led to an increase
in bureaucracy and employment. Another ethical problem, a Czech-Slovak one, could
be, for example, the placement of a child (often a Roma child or a child with a disability)
for adoption abroad. How is it that such a child is not good enough for us to adopt, but
is good enough for ,people from abroad”? It is remarkable that our practice no longer
sees this as an ethical problem at all. It is, after all, in the best interests of the child, or so
they say. ,,He will be better off there”. But the best interests of the child should itself be
primarily an ethical, not an economic, category.
For example, some research in the past has shown that the best adoptive parents are
those parents who already have a biological child (Skoviera, 2007). However, among
applicants, it is those who do not have a child who are commonly preferred. When we
consider the long-term stable environment for the child, do we also take into account
that unmarried couples are less stable than married ones? Do we favour the married?
Or is that discrimination? Similarly with the ,hot topic’ of same-sex partners today.
We cannot leave out the psychological aspect of the whole subject. Fabian (2021) draws
attention to differences in the starting line of children that are related to the family
constellation:
- in the biological family, the newborn child always arrives as the youngest,
as the weakest, the whole family adapts to the arrival of the child,
- in foster care, the child does not arrive as a newborn, often already 5-6 years old
or older, but the child is expected to adapt to the routines of the foster family

Tab. 2 Children in different forms of foster care

Child Time continuity

+ Past Common Present Common Future
Biological family yes yes yes
Adoption rather no yes yes yes
Kinship fostering partly yes partly
Non-relative fostering no yes usually yes
Short-term foster care no yes no
Children's home no yes no

Source: author
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Bowbly's theory of relational bonding — the attachment of the child in early childhood
to a relational person (Hasto, 2005, Brish, 2011, Langmeier, Matéjcek, 2011) — is now
widely accepted in the psychological community as fundamental in relation to the child’s
later functioning in life. Its basic starting points include separation and loss. In terms
of optimal solutions, it is an open question to what extent to move children aged from
about 6 months to about 3 years from the biological family, e.g., to a foster family for
a temporary period and back again and sometimes repeatedly, but also to another foster
family environment. In practice, this happens in real life.

There are other problems in terms of psychology. For example: the compatibility
of the foster family environment and the child (with his/her history); the age of the child
and the placement in the foster family environment; whether it is possible to bring up
adopted children and own children in foster care in the same way when they do not have
the same perspective. There is the complicated issue of kinship fostering of grandparents
and grandchildren, particularly as they mature.

There are a number of psychological issues of emotionality and values that may not occur
to children in ordinary families, but perhaps all children from non-biological families
deal with them throughout their lives. These are questions about their basic identity:
who am |? Who is my parent? Why didn‘t my biological family ,want” me? To whom
(in the continuity of my life) do | belong?

When we think we belong to both this and that, who do we really belong to?

CONCLUSION

We know that the optimal environment for a child is a stable family environment. So if
we really want to do something for children, let us not start with the children, but create
the material, media, legislative and economic conditions for our families and theirs to be
stable. Let us try to think that for a family, a pleasant time together around a campfire

can be much more than an exclusive holiday. Economically, we can have ,just about
everything.” But without children we will not have, in Matéjcek’s words, an open future.
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FOSTER CARE IN GERMANY - CURRENT STATUS
AND ISSUES

Wolfgang Beck’

Abstract

The paper offers an insight into foster care in Germany from the perspective of law,
processes and families. It highlights the role of the state and the authorities, which must
properly support children and foster families, provide information, the paper also includes
information on the upbringing and education of foster parents in long-term foster care.
The author, from the position of a lawyer, deals with the effects of the implementation
of the Children and Youth Strengthening Act, which entered into force in Germany
in 2021.

Keywords

foster care, providers, long term foster care, legal framework and development, Germany,
Youth Strenghening Act 2022

INTRODUCTION

The upbringing and care of children is the right and duty of the parents (Art. 32 Czech
Constitution; Art. 6 German Constitution) even if they are currently unable or only
inadequately able to fulfill their duties. The importance of care at first should be
presented and discussed by using statistical data. The legal framework is discussed then.
This is primarily about the legal status of the foster family in relation to the youth welfare
department and the birth parents.

In addition to the legal framework, the actual relationships of the persons involved are
also important. The appropriate structuring of these relationships is just as important
as the pronounced ability to regulate matters in the interest of the child or to arrange for
them to be regulated. It requires constant official information and support.

This applies no less, but more to the area of long-term care in foster families. Here,
the legal and obligatory status of a child, which is in family care for a longer period of time,

1 Faculty of Administrative Sciences, Hochschule Harz
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must be considered. Furthermore, the integration in the foster family, the continuity
of the upbringing, education and training of the foster child are discussed.

The framework conditions and challenges that exist in Germany, will be discussed
in the following sections. It is also necessary to take a look at the implementation
of the Children and Youth Strengthening Act from 2021 and to discuss what fundamental
deficits the previous factual and legal situation has brought with it.

SOME FACTS AND CHARACTERISTICS

The most important services provided by child and youth welfare include so called
educational assistance (Erziehungshilfe). These are professional advice, support
and assistance offers. The services can be used by parents who are not able for upbringing
the child its best interest. The number of child-rearing services has increased by more
than 20% to over a million cases in the past decade (Bundeszentrale fiir politische
Bildung, Zahlen und Fakten, Erzieherische Hilfen).

The most common educational aids based on Sozialgesetzbuch VIII in 2020 include
(Statistisches Bundesamt, Destatis, Hilfe zur Erziehung und Angebote der Jugendarbeit):
- educational counselling (§ 28 SGB VIII): 45,5%

- residential care/assisted living (§ 34 SGB VIII): 13,3%

- socio-educational family support ((§ 31 SGB VIII): 14,1%

- full-time care in foster families (§ 33 SGB VIIl): 9,3%.

Providers of educational assistance are:

- the youth welfare departments (35 %)

- the Catholic and the Protestant Church each 14%
- the German Parity Welfare Association (7 %)

- Workers' welfare (4 %).

The protective order in the case of a child endangerment (§ 8a SGB VIIlI) does not
belong to the educational aids. The youth welfare department becomes active here, if
there are important indications that the wellbeing of the young person is endangered.
In 2020, 60600 cases of child endangerment were reported. That was an increase of 9 %
over the previous year. The number of so-called taking into care in 2020 was 45400
(Statistisches Bundesamt, Gesellschaft, Umwelt, Kinderschutz).

In general, the youth welfare department has the task of providing services for children
and families (§ 2 SGB VIII), including youth work and youth social work, educational child
and youth protection, support for bringing up children in families, advice and support
services for parents in certain situations (divorce, single parenting). Family support,
care assistance and long-term care are regulated in detail in §§ 27 ff. SGB VIII (Witte,
Miehlbradt, 2016).

There are different forms of public advice and help; one of these is foster care as an option,
which means the decision to place a child outside the family. In addition, there is mutual
or arranged accommodation (Witte, Miehlbradt, 2016).
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In contrast to day care full-time care is understood as accommodation, care and education
of a child or young person outside the parental home in another family day and night
(Statistisches Bundesamt, Pressemitteilung).

- Full-time care: 2020: 89736 2012: 64851
- Residential care: 2020: 126912 2012: 66711
- Education in a day group: 2020: 23312 2012: 17086
- Socio-educational individual support: 2019: 7289 2012: 3378

Despite the increasing number of children and young people housed in homes, foster
families and foster parents are also becoming increasingly important. Foster parents are
parents with whom the child is staying as part of an upbringing assistance according
to § 33 SGB VIII. The foster person does not directly epresent the child, but the holder
of parental authority. Family care also includes family-like forms of upbringing and care.
Custody only occurs in 40-50% of cases. 80% of the children come from socially
disadvantaged families.

It is sometimes claimed that a right to bring up children outside of the family neither
laid down in family law nor in child and youth welfare law (Balloff, 2014). There is no self-
contained, systematic standardization of this important area of care. However, this in no
way means a lack of standardization, but rather — if successful — a wide range of leeway
for a child-related largely consensual arrangements.

Full-time care is systematically classified as follows: It stands at the interface between
family law and youth welfare law (Kufner, Schénecker, Rechtlichen Grundlagen und
Formen der Vollzeitpflege) it is structured by both areas of law and is therefore legally
complex in individual cases and sometimes unsatisfactory for foster parents.

LEGAL FRAMEWORK

The two pillars of parental and foster parent rights are the Child and Youth Welfare Act
(SGB VIII) and the German Civil Code (BGB) with the custody regulations in §§ 1626 ff.
BGB. The regulations have recently been tightened together by the law to strengthen
children and young people with regard to the required transparency, cooperation
and focus on the best interests of the child (Deutscher Bundestag, Gesetzentwurf der
Bundesregierung zum KJSG).

The basic idea of SGB VIl is to standardize the rights and obligations of children
and young people and the youth welfare department. The youth welfare department
is obliged to provide care services to help families in need. The forms of educational
assistance have been mentioned above.

The guiding principle of the civil law regulations (§§ 1626 ff. BGB) consists primarily
in the regulation of conflicts between those who have custody and in the case of state
intervention. In spite of numerous changes, the parents’ right to raise children still has
priority and the decisions are based on the wishes of the parents. This is not surprising,
since the parents’ right of custody is guaranteed under constitutional law (Article 6 Para.
2 GQG).
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This priority applies without prejudice to the justified criticism that the upbringing
of the child — especially in the event of a conflict — is developed solely for the child’s
wellbeing. That means the child is not an object. Nevertheless the interests of the foster
family are also kept in mind.

Parental Custody and Upbringing of the Child

Parents are entitled to custody of a minor child (§ 1626 BGB) and this is fundamentally
guaranteed by Art. 6 Para.2 GG. Accordingly, the care and upbringing of the children
is the right and duty of the parents. Separating the children from their legal guardians
is only possible if the child’s wellbeing is endangered. The parents exercise custody
by mutual agreement in the best interest of the child (§ 1627 BGB). Custody includes
custody of persons and custody of property. Personal care is the obligation and the right
to care for the child, to bring it up, to supervise it and to determine its whereabouts (§
1631 Para.1 BGB).

If a child is placed with a foster family by the parents or — with their consent —
by the youth welfare department, the parents’ custody status does not initially change
(Kifner, Schonecker, Rechtlichen Grundlagen und Formen der Vollzeitpflege). As long
as the wellbeing of the child is not endangered it must remain with the family of origin if
the parents do not agree to being placed with a foster family.

However, parental responsibility does not extend to matters relating to the child for
which a guardian has been appointed. Even if the parents place the child in family care
for a longer period of time, parental custody remains with them (§ 1630 Para. 1 BGB),
unless the family court, at their request or that of the caregiver, decides that the parental
care transferred to the caregiver (§ 1630 Para. 3 BGB).

The separation of the child from the parental family against the will of the parents
and other measures are only permissible if the wellbeing of the child is endangered and
- danger cannot otherwise and

- not even through public aid

be encountered. The family court takes the necessary measures in compliance with
the principle of proportionality (§ 1666a Para.1 BGB).

Irrespective of this, the parents also have the right in this case to demand the return
of the child from anyone who unlawfully withholds it from them (§ 1632 Para. 2 BGB).
However, if and for as long as the removal endangers the wellbeing of a child, who has
been in foster care for a long time, the family court can order ex officio or at the request
of the caregiver, that the child remain by the caregiver (§ 1632 Para. 4 BGB).

The caregiver for a child living in family care for a long period of time has the right
to make decisions in matters of everyday life.
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The legal status of foster parents

The foster parents are entitled to make decisions about matters of daily life, but subject
to the parents’ other wishes. Furthermore, an order by the family court to remain means
that responsibility for care lies with the foster parents. Unless the family court has already
transferred custody to the foster parents in accordance with § 1630 Para. 3 of the German
Civil Code. The caregiver is also entitled to claim maintenance and social benefits for
the child (§ 1688 Para.1 BGB).
With regard to the social law position, reference should be made to the regulations for
benefits under §§ 32-34, 35a Para 2 No. 3 and 4 SGB VIIl. According to § 37 (1) SGB
VIII parents have a right to advice and support and to promoting the relationship with
their child in order to restore the ability to raise children within a reasonable period
of time. This serves the purpose of allowing the parents to assume responsibility for their
upbringing again. If this goal cannot be achieved a long-term life perspective outside
of the family of origin that is beneficial for the child must be worked out.
It is the task of the youth welfare department to promote cooperation with the foster
parents — with the involvement of the parents — on the basis of a support-plan. This plan
may not be worked out in detail, but offers milestones of reasonable steps for the child’s
welfare.
What are characteristic elements of fostering? The following constellations are
predominant for long-term care:
- consensual upbringing in the foster family that includes the family of origin
- conflict-ridden care without/with an order to remain

.general care”, i.e. (everyday) conflict management with and by all actors.

Especially when it comes to the important decision whether a return to the family
of origin or long-term care should be considered, according to the new KSVG legislation,
an amicable clarification of perspectives should be sought. The support plan process
on which this is based is not just a matter for the professionals, but requires cooperation
between the parents of origin and foster parents and the support of the youth welfare
department (Veit, Verbesserungen fir die Familienpflege durch das Kinder- und
Jugendstarkungsgesetz (KJSG) und das Gesetz zur Reform des Vormundschutz- und
Betreuungsrechts).

However, if no amicable clarification of perspectives succeeds, but the parents of origin
demand the child, the family court could previously order the child to remain in the foster
family, so that the child’s wellbeing is endangered by the surrender. Now the court can
also order that the stay in the foster family is permanent (§ 1632 Para. 4 BGB).

However, this permanent residence order is subject to strict conditions. The court's
decision can only be done if

- an improvement in the upbringing conditions of the parents within a reasonable
period of time with regard to the development of the child,

- with high probability is not expected and

- the order is necessary for the best interests of the child.
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Foster parenthood regularly requires a permit, due to the state’s responsibility for
the well-being of the children and young people being cared for (,guardianship”).
The requirements for reliability are formulated in § 44 SGB VIII. According to this,
a caregiver, i.e. someone who wants to take a child into the household day and night,
requires permission. In contrast to the permission for day care (§ 43 Para. 2 SGB VIlI)
and the operation of a care facility (§§ 45a, 45 SGB VIlI), the law does not specify any
individual requirements for the examination of reliability. However, permission for full-
time care must be denied if the well-being of the child or young person is not guaranteed.
The youth welfare office makes a case-by-case review obligation; the caregivers have
an obligation to inform about important events affecting the child’s well-being.
Long-term care relationships that come about through the mediation of the youth welfare
office, the care of relatives and short-term care (§ 44 Para.1 No.1-6 SGB VIIl) do not
require a permit. As a rule, the care is designed according to contractual law, namely
between the youth welfare office and the parents of origin and a care contract between
the foster parents and the youth welfare office.

On the innovations of the KJSG

The KJSG takes into account the interests and needs of the entitled people,
the independent youth welfare organizations and the public youth welfare organizations.
The public youth welfare authorities — cities and counties — need a high level
of professional expertise to carry out the new tasks. They urgently need to recruit
additional staff and determine a needs-based staffing beforehand (Veit, Verbesserungen
fur die Familienpflege durch das Kinder- und Jugendstarkungsgesetz (KJSG) und das
Gesetz zur Reform des Vormundschutz- und Betreuungsrechts).

The KJSG pursues the goal of involving the people being cared for actively in the help
and protection processes. This applies in particular to the strengthening of children
and young people who grow up in foster families or educational support institutions.
For example, to protect young people in family care, mandatory protection concepts
are being introduced for care relationships. The cooperation of parents as well as foster
persons is improved by mandatory support from the youth welfare department. Parents
have alegal right to get advice and support in their relationship with the child. Of particular
importance is that the family court can order the child or young person to remain
in the foster family not only (as before) as a temporary measure in the event of ,removal
atan inopportune time" in order to protect established bonds and relationships, but also
as a permanent measure (Gesetzentwurf der Bundesregierung zum KJSG, Drs. 19/26107).
§ 37 Para.1 SGB VIl stipulates that the aim of advice and support for the family of origin
should develop and secure a different life perspective that is beneficial to the child
and is intended to last. Consequently § 37a S.1 SGB VIII grants the caregiver a right
to advice and support before and during the care relationship. A concept for protection
against violence must be developed for the child during the period of care (§ 37 SGB VIIl).
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Special features are to be determined in the so called aid planning. If a sustainable
improvement in the development, participation and upbringing conditions in the family
of origin cannot be achieved in the foreseeable future, then a different, long-term life
perspective should be developed for the child (§ 37¢ Para.2 SGB VIII).

The KJSG organizational reform, which primarily aims to include disabled people, has
an independent significance. Services for development, participation and education
should be provided in the future from a single source by the youth welfare office. The aim
is to strengthen the inclusive design of child and youth work by combining services for
children and young people with disabilities (SGB IX). This shift in tasks not only changes
the responsibilities, but also the number of cases to be managed. At the same time, staff
relocations are to be expected.

It is up to the federal states which (municipal) administrative level they entrust with tasks.
Typically, both the social welfare offices and the youth welfare offices are organized
at the level of the rural districts and urban districts. The change of task then remains
with the same administrative body. In some federal states, the rehabilitation of disabled
children and young people is organized regionally. So there is a shift in responsibility
to the youth welfare offices located in the municipalities.

The changed need for staff at the youth welfare offices is not only due to the increase
in the number of cases. Due to the extensive outsourcing of assistance planning
to the social welfare offices, the number of cases there was about three times as high
as in the youth welfare offices. In addition, the degree of specialization for case processing
is likely to increase; where the staffing situation does not allow this due to the small
size of the youth welfare office, the training effort per case and thus the need for staff
increases.

The further development of professional standards, especially in the design of the inclusive
support plan procedure, is likely to prove to be a challenge. Instead of the hitherto
customary, hierarchical, problem-oriented way of working, which acts in relation to needs
and costs, a participatory and multi-professional help plan should now be designed
and scientifically accompanied.

Relevance of case law - some examples

In principle, the foster family can invoke Article 6 Para. 1 a nd 3 GG (BVerfG, NJW 1999,
3623. (Kindler e.a., 2011), especially if the foster parents have cared for the child for many
years, or if other important circumstances prevent the foster family from being dissolved
(BVerfG, NJW 1999, 3623). (Kindler e.a., 2011). When examining the impairment
of fundamental rights, different standards are to be assumed for the foster parents
and the foster child.

Foster parents can only request the parents to return the foster child if there is a direct
temporal connection between the removal and the procedure for ordering the child’s
whereabouts (BGH, Beschluss v. 16.11.2016 ). However, the principle mentioned does
not do justice to some individual cases because the child’s wellbeing is neglected. Life
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situations are conceivable in which a repatriation is still possible months after being taken

into care:

- danger situation in the foster family does not exist

- bonds during the taking into care are not as intense as with the foster parents

- foster children wish to return to their foster family or

- other comprehensible reasons (Lack, Anmerkung zu BGH, Beschluss v. 16.11.2016,
NJW 2017, 4722016).

The formulation that foster child relationships are institutionally designed for a limited
period of time is correct, but too sweeping in individual cases. In fact, these can be
temporary or permanent (Art. 20 Para. 1 UN-CRC; §§ 33 Para.1, 37 Para.1 Sentence
4 SGB VIII). The order to remain in the foster family is the mildest remedy compared
to a withdrawal of custody, even if the child would be taken out at an inopportune time
(BGH, Beschluss v. 22.01.14). However, this should hardly make sense if a child stays with
the foster parents in the long term. In this case, the foster parents should also be given
rights that go beyond the decision-making powers in matters of everyday life (§ 1688
Abs. 1 BGB; BGH, Beschluss v. 22.01.14).

In contrast to removal from the parental family, removal from the foster family is possible
under easier circumstances. A possible endangerment of the child’'s welfare as a result
ofthe removal from the foster family has a significant risk compared to another, which would
threaten the child concerned if it remained there (e.g.: the foster mother is overwhelmed
despite close assistance) priority (OLG Braunschweig, Beschluss v. 09.03.2018).

The decision to place a child permanently in a foster family is preceded by a complex
decision-making process that takes into account a large number of individual aspects,
the expertise of other specialist bodies (psychological services, doctors, social workers,
self-help groups) and is usually made and implemented with the consent of the parents
of origin. The following statement is by no means intended to disparage other, just
as viable and responsible alternatives for placing children and young people, but
to support placement in a foster family as a custody decision that is particularly beneficial
to the child's well-being.

Despite the strong alignment of the accommodation structure in the two out-of-home care
facilities, there are still significant differences between home placement and admission
to a foster family in essential areas. Family-like structures in the homes enable stable
relationships with a trusted person, but prevent frequent changes and thus the at least
temporary loss of the caregiver. Despite innovative working time and shift models for
employees, the situation of a foster child housed in a home is often marked by a deficit
in personal, emotional attention and is therefore ,unstable”. In contrast, placement
in a foster family is usually characterized by a person of trust and thus enables a personal
development process to begin. The positive situation is often reinforced by another
foster parent or other members of the foster family. These conditions are certainly not
fully guaranteed in all foster families and for foster children of all ages, but structurally
they are more suitable for compensating for the mostly considerable lack of attention
in the family of origin.
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The benchmark for the reduced value of out-of-home care is the legal and factual fixation
on the bourgeois nuclear family. Apart from historically conditioned fixation, there are
considerable doubts about the model of the nuclear family today. In view of the social
reality (e.g.: high divorce rates, changing partnerships, patchwork families), the model
appears inappropriate as an abstract exaggeration of the family structure, which
is undoubtedly an indispensable basis for successful socialization. The constitutional
protection should be further developed and include the changed social realities.
On the one hand, this applies to new forms of living together, but also to situations
in which a secure development of the child and young person is not possible in the family
of origin in the long term.

From a pedagogical point of view, handing over the child to a foster family is only
justifiable and legally permissible if the parent’s ability to bring up the child cannot be
restored in the foreseeable future. The parents of origin are not on their own, but are
entitled to help from social services. Circumstances that are only of a temporary nature
and are part of the general risk of life are out of the question for permanent out-of-home
care. These include typical stresses on the child that also occur in the family, for example
due to separation from a parent, prolonged absence or death. Only if the help does not
promise success in the foreseeable future is out-of-home accommodation considered.
Of course, the temporal component must be determined from the child’s point of view,
so the short developmental stages of children and young people must be taken into
account.

The prospect of returning to the family of origin, which is a goal that is aspired
to as a model — even in times of prolonged educational disabilities — is important. This
is by no means a form of biologism, but a psycho-social basic constant of the bond with
the family of origin. It is just as important — especially in the first decade of the child’s life
- to have a reference person with whom trust can be built and personality development
can succeed. Although this relationship of trust is typically linked to the family of origin,
it is just as important for the development of children and young people in the foster
family. The return option is necessarily at odds with this strength of the foster family.
Especially the development-promoting quality of the foster family sometimes arouses
reluctance and distrust towards this form of accommodation. This is not a dilemma
or a contradiction — at least according to more recent professional assessments —
but a strength that only develops because the family of origin does not guarantee
the necessary upbringing in the long term. If there is no socio-psychological minus
in long-term care, this form of care should also be legally strengthened. The upgrading
of long-term care in § 33 SGB VIl is a step in the right direction.

Of course, the family perspective — contacts with the family of origin, their intensification
or reduction —is also linked to the consent of the child and young person with increasing
age. Here the perspective is open, so as elsewhere in the progressive educational process,
it is primarily the decision of the adolescent and young adult. They also determine
the quality and extent of contact with the family of origin.
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CONCLUSIONS

In Germany (and probably in many other countries of the world) the upbringing and care
of children is the right and duty of the parents, even if they are currently unable or only
inadequately able to fulfill their duties. Educational support provided by state or non-
governmental bodies primarily serves to (re)establish the parents’ ability to raise children.
It doesn't work without consent of parents of origin. In exceptional cases — to avert
dangers to the child - custody or care of the child by a caregiver may be considered.
This is generally considered to be temporary.

The foster family has priority over the home placement. Therefore, early return
to the family has high priority in short-term care. On the other hand, long-term care
is indicated, if the parents’ ability to bring up children is not (or no longer) to be expected
in the foreseeable future and therefore a life perspective outside of the family of origin
must be developed and realized.

However long-term care should also be arranged in agreement with the family of origin
and it depends on their will, how long it lasts. Exceptionally (§ 1632, Para. 4 BGB)
a family court order to remain shall be issued if the child’s wellbeing would otherwise be
endangered.

Long-term care also takes into account the origin of the child and the legal position
of the family of origin. This has constitutional reasons, but it is subject to socio-
psychological objections also. The longer long-term care lasts the more unsatisfactory
the relatively weak legal situation is for the foster family and the foster child. The next
legal step should be an improvement of the legal status of the foster family after 5 or 7
years. Withdrawal of this legal status should be subject to similarly high hurdles as taking
the child into care if the child’s wellbeing is endangered.
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Abstract

The aim of the study is to summarize the current education conditions and the integration
of pupils from Ukraine into the Czech primary school system focusing on the teaching
of Czech as a second language. Particular attention will be paid to current legislation,
the curriculum of Czech as a second language and the language payments for Ukrainian
pupils in the Czech primary school system from the perspective of Czech teachers.
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1. ON THE TOPIC OF THE UKRAINIAN PUPILS INCREASE IN CZECH ELEMENTARY
SCHOOLS

With the arrival of Ukrainian refugees to the Czech Republic as a result of the war
in Ukraine, the issue of the integration of foreigners into the Czech majority society
and, related to it, the education of Ukrainian children, pupils and students in the Czech
education system became a very actual topic, which was needed to solve as quickly
as possible.

The growing number of Ukrainian pupils in Czech primary education has led to increased
demands on their teaching and to a more systematic approach by professional
and pedagogical staff in solving basic language didactic issues in multicultural classes.
The sudden arrival of a relatively large number of Ukrainian pupils in Czech elementary
schools creates a very specific school environment, not only from the point of view of these
incoming pupils and their Czech classmates, but also from the position of our teachers

' Department of Slavic languages, Faculty of Education, J. E. Purkyné University in Usti nad labem
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and directors of primary schools. In order to work in multicultar classes, it was often
necessary to involve educational advisors and school medthodologies for the prevention
of sociopathological phenomena related to aggression, bullying, delinquency and crime,
or drug addiction of children.

Only for idea, let us state that in the school year 2021/22, according to the published
statistical data provided by the Ministry of Education, Youth and Sports of the Czech
Republic, 32.541 newly arrived Ukrainian pupils were admitted to Czech primary schools
on 19 September 2022, then 19.566 in the 2022/23 school year. This is a total of 52.107
Ukrainian pupils, with 43.685 of them having stopped attending elementary school
during these two school years, e.g. due to the family’s return to Ukraine.

From the ongoing data of the current investigation by the Ministry of Education, Youth,
and Sports, the number of employed pedagogues and non-pedagogues from Ukraine
is also known, which was a total of 1.520 as of September 19, 2022, of which 351 were
teachers. The largest number of such employees are registered in schools in Prague (369)
and the Central Bohemian Region (288).

According to St&pan Kment, an analyst at the research organization PAQ Research, only
a fraction of the total number of Ukrainian pupils in the Czech Republic attended classes
last school year. At primary school level it was 38% (https://hlidacipes.org/integrace-
ukrajinskych-deti-podporme-mimoskolni-aktivity-a-zlepseme-dopravu-do-skol-radi-
experti/).

From the point of view of regional education, see for comparison the data collected
as of 4/7/2022 and shown in Fig. 1 in unified Czech regions with the number of children
arriving from Ukraine currently placed in Czech kindergartens and the number of pupils
arriving from Ukraine currently placed in Czech elementary schools.

As of this date, primary schools in the Czech Republic reported a total of 150,458 vacant
places. The highest capacities were in the Moravian-Silesian (19.867), South Moravian
(16.008) and Usti (14.159) regions. The regions of Karlovy Vary (5.825), Liberec (6.971)
and Capital city Prague (8.043) offered the fewest vacancies (https://www.msmt.cz/
ministerstvo/novinar/vysledky-mimoradneho-setreni-kapacit-ms-a-zs). It is therefore
possible to expect that school capacities will be filled, especially in larger cities such
as Prague, Brno, Pilsen or Pardubice. On the contrary, the most vacancies should be
in Ostrava.

Figure 1 Actual number of Ukrainian children in elementary (map 2) and kindergarten
(map 1) schools (7.4.2022). The exact numbers of pupils are described next to each map
in coloured column.
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(Source: https://www.msmt.cz/ministerstvo/novinar/prubezne-pocty-ukrajinskych-deti-
v-ceskych-skolach)

More accurate information on the actual current number of Ukrainian pupils in Czech
primary education has been available since the end of November this year, based
on the results of standard data collection from the opening reports for the new school
year 2022/23 (see https://www.msmt. cz/ministerstvo/novinar/prubezne-poty-Ukrainian-
children-in-Czech-schools). According to the latest collected data, as of September
30, 2022, there were a total of 50,285 children and pupils of Ukrainian asylum seekers
in Czech kindergartens, primary and secondary schools, while a child or pupil of an asylum
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seeker is considered to be a person enjoying supplementary protection, an applicant for
the grant of international protection (according to Act no. 325/1999 Coll., as amended)
and persons enjoying temporary protection (Act No. 221/2003 Coll., as amended and Act
No. 65/2022 Coll.). On the same date, September 30, 2022, these asylum seekers made
up 2.7% of all pupils in Czech education. In the case of elementary schools, the total
number of pupils exceeded one million again after twenty years, which was significantly
helped by the 39,478 newly arrived Ukrainian refugees. Asylum seekers of Ukrainian
origin have also become the largest group of foreigners in Czech regional schools.

The number of pupils of Ukrainian asylum seekers in Czech primary education in all
regions of the Czech Republic is shown in table no. 1 below (ordered in descending
order from the highest number to the lowest).
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Tab. 1 Numbers of Ukrainian asylum seekers in individual regions of the Czech

Republic (30. 9. 2022)

Numl:rer 1st grade 2st grade
. of Ukrainian
Order Regions . of elementary | of elementary
pupils of asylum
school school
seekers
1. Capital City 7728 4369 3359
Prague
The Central
2. Bohemian 5875 3386 2489
Region
3, The South- 3707 2102 1605
Moravian Region
a. The Pilsen 2927 1675 1252
Region
5. The Moravian- 2 675 1557 1118
Silesian Region
6. The Usti Region 2546 1459 1087
7. The South. 2262 1302 960
Bohemian region
8. The Hradec 1990 1187 803
Kralove Region
9. The Liberec 1982 1133 849
Region
10. The Pardubice 1845 1084 761
Region
1. The Karlovy Vary 1605 922 683
Region
12. The Zlin Region 1459 839 620
13. The Vysocina 1446 869 577
Region
14, The Olomouc 1431 833 598
Region
Sum. Czech Republic 39478 22717 16 761

Source: https://www.msmt.cz/deti-ukrajinskych-uprchliku-je-ve-skolach-vice-

nez-50-tisic
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The staff at the Ministry of Education, Youth and Sport had to react to the situation
associated with the increase in the number of pupils of younger and older school age
in Czech primary education, as it became clear that the current support for the education
of pupils with a different mother tongue and pupils with insufficient knowledge of Czech
(i.e. natural persons with Czech citizenship who, due to a different mother tongue
in the family or a long-term stay abroad, do not have a sufficient command of Czech
as the language of instruction, also only pupils with OMJ) in Czech primary education
was generally seen as insufficient.

The set-up system was not functional, both due to the unpredictability of the necessary
financial support from the reserves of the regional offices and the development program
of the Ministry of Education, Youth and Sport, and due to its insufficient scope. This
was reflected not only in the low interest of foreign pupils in language training, but also
in the uncertainty of the teaching staff teaching these pupils in Czech elementary schools.
Therefore, with effect from September 1, 2021, the system solution for the education
of children and pupils of foreigners and children and pupils with OMJ in schools
was newly set up, namely by Decree No. 271/2021 Coll., which amends Decree No.
14/2005 Coll., on pre-school education, as amended, and No. 48/2005 Coll., on basic
education and certain requirements of compulsory school attendance, as amended, with
the exception of some provisions that only came into force from the school year 2022 /23
(https://www.msmt.cz/dokumenty-3/vyhlasky-ke-skolskemu-zakonu).

This set support system is then based on the newly created curriculum of Czech
as a second language for basic education (see https://www.msmt.cz/vzdelavani/zakladni-
vzdelavani/kurikulum-cestiny-jako-druheho- language), in which the staff of the National
Pedagogical Institute of the Ministry of Education and Culture of the Czech Republic
participated with the support of academics and teachers from practice. In it, the goals
and educational content of the language preparation of foreign pupils and pupils with
OMJ in basic education (with zero or very low knowledge of Czech as the language
of instruction), expected learning outcomes according to the RVP ZV, educational content
for ten thematic units and two language levels were determined. including an entrance
orientation test to determine the specific level of the Czech language for pupils with
OMJ in primary education.

With the arrival of Ukrainian children in the Czech Republic in connection with the armed
conflict in Ukraine caused by the invasion of the troops of the Russian Federation,
a special law abbreviated as Lex Ukraine | was adopted in March 2022, i.e. a few
weeks after the beginning of this Russian invasion. On June 29, 2022, the president
of the republic, Milo§ Zeman, signed the second law, called Lex Ukraine Il for short.
The Ministry of Education, Culture, Sports and Science of the Ministry of Education,
Culture, Sports, Science and Technology in creating its amendment was based
on the principle of the maximum possible integration of Ukrainian children into ordinary
classes at all levels of education, i.e. including primary education. The law was discussed
both in the working team of Education at the Strategic Group for solving the effects
of the wave of refugees from Ukraine, as well as with representatives of umbrella school
associations and regional authorities.
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This amendment to the law was supposed to significantly help schools with the integration
of Ukrainian pupils in the upcoming school year 2022/2023, namely in regular mixed
classes. Its content consists in more effective and faster teaching of Czech as a second
language, including the competences and literacy required by the Czech education
system, and social integration.

The text of the amendment also offers the possibility of creating homogeneous/
segregated classes, but only in necessary and exceptional cases. A teacher who does not
meet the condition of knowledge of the Czech language will be able to continue working
in such classes. However, the condition remains that even in these classes, children
and pupils will be educated according to the Czech framework and school educational
programs, but with the possibility of adapting the content of the education to the needs
of the child, pupil or student in order to adapt it. Given that a further increase in newly
arrived children from Ukraine can be predicted, the law of the Ministry of Education
and Culture allows to adjust the terms and conditions for accepting or terminating
education in the form of measures of a general nature (https://www.msmt.cz/ministerstvo/
novinar/prezident-republiky-signed-law-lex-ukraine-2?highlightWords=ukraine).
According to the PAQ Research study and its conclusions, according to analyst Gargulak,
the participation of Ukrainian children in classes during the 2021/22 school year was
complicated by the lack of awareness of their parents or legal representatives, which,
according to the conclusions of the conducted investigation, affected every sixth
student. According to him, another problem was the rejection of Ukrainian pupils
by some schools, which affected almost every fourth Ukrainian. In the same study, Kment
draws attention to the differences in the approach to integration of Ukrainians, because
according to him, they almost always corresponded to the abilities and imagination
of the principals of individual schools. While in some schools Czech language classes
were organized to an above-standard extent so that the refugees had a meaningful
learning experience, in other schools little attention was paid to these children at risk.
The conclusions of the study also showed that the situation was particularly difficult
in primary schools outside large cities, which had not yet encountered the integration
of foreign-language pupils. They were forced to create a system of their support almost
.on the green field”.

The situation in the school year 2021/2022 was also complicated to a large extent
by the ongoing Ukrainian online teaching. Indeed, some Ukrainian principals insisted
on the attendance of their pupils ,remotely”, including children who went abroad
because of the war. This concurrence therefore led to pupils focusing exclusively on online
learning from Ukraine, which concerned about a tenth of children and young Ukrainians.
According to the PAQ Research study, however, in order for Ukrainians to better
manage their studies in the Czech Republic, it is necessary to focus on other aspects
of participation in education. This includes, for example, higher support for Czech
language classes, as well as leisure activities. They should contribute to the integration
of children into the Czech collective and support their knowledge of the Czech language,
which according to the study, up to two thirds of Ukrainian children struggle with.
Another complication is, for example, the transport of Ukrainian children to primary
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schools, which is often made difficult by the lack of transport connections. According
to the researchers of this study, the state should therefore consider funding so-called
busing, i.e. taking children to school (https://hlidacipes.org/integrace-ukrajinskych-deti-
podporme-mimoskolni-aktivity-a-zlepseme-dopravu-do-skol-radi-experti/).

2. OBJECTIVES OF THE EXPLORATION AND ITS CHARACTERISTICS

Given that the majority of Ukrainian refugees are currently attending Czech elementary
schools (hereafter referred to as primary schools), we decided to carry out a survey
focusing on integration and education in a new way incoming Ukrainian pupil in Czech
elementary schools. We have thus followed up on several of our investigations carried
out recently on the issue of the integration of foreign students into Czech education
and their education in Czech as a second language (Sindeldrova, 2008, 2015, 2016a,
2016b; Sindeldfova, Drtinova, 2016, Sindelafova, Adamek, 2021). and methodologies
created for them (Sindelatova, Skodova, 2012, 2013).

Although we are aware that the newly set method and change in the organization
of teaching in the education of Ukrainian pupils in Czech primary education are only
in the beginning, we approached several principals and pedagogues from elementary
schools teaching newly arrived pupils of Ukrainian origin in various regions of the Czech
Republic. Our aim was to find out from them, through a guided interview focused
on current legislation, language support and language training, and usage Czech
as second language, at least a rough idea of how they manage to integrate these pupils
into Czech primary education according to the set and currently valid legislation, to what
extent the newly set up system of language support is working for them in practice,
and to get to know more about specific steps and procedures of schools in the integration
and education of newly arrived pupils from Ukraine, including methodical support. Our
intention is to draw attention to the knowledge gained from principals and pedagogues
from practice, so that in the coming period the integration of Ukrainian asylum seekers
into Czech primary schools and their education in Czech as their second language can
take place in an even more effective and faster way

In our survey, we tried to equally involve respondents from all fourteen regions
of the Czech Republic. They were pre-selected so that the assessed sample contained
a proportional representation of principals and teachers working in both urban and rural
elementary schools in individual regions, both with a high and a low number of pupils
of Ukrainian nationality. As of 30/10/2022, a total of 2.966 Ukrainian asylum-seeker
pupils were being educated at the primary schools selected by us, of which 1.654 were
in the 1st grade and 1.321 were in the 2nd grade (for more details, see the values shown
in the following table no. 2).
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Tab. 2 The number of Ukrainian asylum-seeking pupils in individual regions
of the Czech Republic at selected elementary schools (30. 10. 2022)

Numl:rer 1st grade 2st grade
. of Ukrainian
Order Regions . of elementary | of elementary
pupils of asylum
school school
seekers

1. Capital City 296 153 143

Prague
The Central

2. Bohemian 279 141 138
Region

3, The South- 263 140 123

Moravian Region

. The Pilsen 257 137 120
Region

5. The Moravian- 246 135 11

Silesian Region
6. The Usti Region 241 131 110
7. The South 226 129 97
Bohemian region
8. The Hradec 206 118 88
Kralove Region

9. The Liberec 199 115 84
Region

10. The Pardubice 184 108 76
Region

1. The Karlovy Vary 175 101 74
Region

12. The Zlin Region 163 89 74

13. The Vysocina 132 85 47
Region

14, The Olomouc 99 63 36
Region

Sum. Czech Republic 2 966 1645 1321

Source: own research
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Our study was conducted over the months September and October 2022. A total of 210
people took part in it, fifteen from each region (of which there were always five primary
school principals, five teachers teaching in mixed classes or pedagogues teaching Czech
in a class for language preparation at the 1st grade of elementary school and five teachers
teaching the subject Czech language or Czech in a class for language preparation
at the 2nd grade of elementary school).

Unfortunately, the distribution of respondents according to male and female gender was
not even in our sample. Evenness was verified by the chi-square goodness-of-fit test,
in which significant deviations from an even distribution were demonstrated, as in Czech
elementary schools’ female teachers predominate over their male counterparts. 86 %
of women and only 14% of men participated in the overall composition of our target
group.

With regard to the initial phase of solving the given issue and the limited experience
of pedagogical workers in Czech elementary schools, we decided to focus our attention
within the framework of the guided interview on the following three areas: the legislative
framework for the integration and education of Ukrainian refugee children (see
subsection 3.1), the provision of language support and organization of free language
training and separate classes for Ukrainian pupils (see subsection 3.2), the CJD curriculum
and the school’s procedure, including methodical support for the integration of newly
arrived pupils from Ukraine (see subsection 3.3). We will try to briefly outline some partial
results from this probe in the next chapter.

3. THE RESULTS OF THE EXPLORATION FOR INDIVIDUAL AREAS OF OUR
INVESTIGATION

3.1 Toward current legislation

The creation of special laws — the so-called Lex Ukraine | and Lex Ukraine Il — were
positively received by all our respondents, which, according to the primary school
principals we interviewed, made it possible to integrate Ukrainian pupils into regular
mixed classes more quickly and efficiently and to support their social integration as well.
A total of 73 % of the respondents we surveyed appreciated the possibility of the creation
of homogeneous/segregated school classes, in which a teacher who does not meet
the condition of knowledge of the Czech language could continue to work. In practice,
a total of 13 surveyed schools used this option. Less than 45% of our respondents stated
that separate classes only for Ukrainian pupils were set up at their school. All the school
principals and pedagogues we contacted then appreciated the detailed methodological
material for the firstamendment, which was sent to them through the Ministry of Education
and Culture. However, the teaching staff at all selected schools lacked timely delivery
of the methodology for the second amendment.

None of our interviewed principals or teachers sees a problem in the legislative definition
of so-called ,designated” and ,regular” schools. The designated school represents
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the elementary school that was included in the list of schools for the provision of free
language training according to § 20 of the Education Act (hereinafter referred to as 5Z).
It is always a school established by a municipality, region or association of municipalities.
The primary school is the primary school where the pupil fulfills compulsory school
attendance. On the basis of our investigation, we found that workers at all regional
offices (hereinafter referred to as KU) in the Czech Republic were accommodating
to the individual primary schools we approached and allowed them to open a new
or additional class to provide language training for newly arrived Ukrainian pupils.
Almost all of our respondents (98 %) also agreed to the provision of free language
training, i.e. to the fact that even newly arrived pupils of Ukrainian origin continue to be
entitled to free language training for inclusion in basic education according to Section
20 of the Social Code. At the same time, everyone also welcomed the fact that the KU
is responsible for ensuring free preparation according to the pupil's place of residence
in cooperation with the school founder, while according to them, further details are quite
clearly contained in § 10 to § 11b of Decree No. 48/2005 Coll., on basic education
and certain requirements of compulsory school attendance, as amended by Decree No.
271/2021 Coll. All of them also commented positively on the fact that all foreign pupils,
including pupils of Ukrainian origin, can also be entitled to support measures according
to Section 16 of the Social Code. Our respondents did not have any comments on the fact
that the language training provided under § 20 5Z and the support implemented through
support measures according to § 16 $Z are not mutually exclusive, but for reasons
of efficiency it is recommended to primarily use § 20 SZ for language training. With
regard to the use of Section 16 of the Social Code for Ukrainian pupils, 70% of our
respondents told us that almost three quarters of the parents or legal representatives
of Ukrainian children they approached refused to have them examined in a pedagogical-
psychological consultancy.

Atotal of 63 % of our target group also agreed that, in accordance with the Social Security
Act, the newly set up system is primarily about language preparation for inclusion in basic
education for newly arrived foreign students, i.e. including newly arrived Ukrainians who
fulfill the compulsory school attendance in the Czech Republic for a period of twelve
months. The remaining 40% of respondents believe that language training should also
be intended for foreign students and Ukrainian refugees who have been living in our
territory for more than one year. Everyone also unanimously appreciated the fact that,
in view of the disease caused by the coronavirus (COVID-19) and the closure of schools
in the 2021/22 school year, all foreign students (including Ukrainians) who have already
come to us in the past can use this support twenty-four months.

According to the valid legislative framework, the already functioning group for language
preparation can be supplemented by other foreign pupils (with a longer stay) or pupils
with Czech citizenship with insufficient knowledge of the Czech language due to their
different cultural environment and other living conditions (these pupils are then referred
to in the documents of the Ministry of Education and Culture as pupils with OMJ, while
55% of our respondents believe that this term is not the most appropriate, because
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in their opinion the term pupil with OMJ already includes a foreigner). A total of 75%
of the principals or teachers we contacted are convinced that many students of Ukrainian
origin with a longer stay in the Czech environment should also be entitled to language
support in a separate group (not just for the purpose of supplementing the already
formed group).

Everyone agreed that language preparation cannot be used by students from
preparatory classes with a small number of children, as the support is already sufficiently
individualized. In addition, 38% of the directors or teachers we contacted said that all
the parents or legal representatives of Ukrainian children they contacted refused to take
advantage of this offer.

A total of 69% of our respondents also expressed their approval of the Ministry
of Education and Culture’s call for Holiday language courses for children of foreigners
migrating from Ukraine 2022, as they believe that face-to-face language courses for
children aged 6 to 18 migrating from Ukraine can help them increase their language
skills in the Czech language, and thus also eliminate early exits from education due
to insufficient knowledge of the Czech language. Everyone from our target group
appreciated the fact that the course can take place at any time of the day. However,
in practice, only 10% of Ukrainian pupils from the surveyed schools showed an interest
in these holiday courses (see https://www.msmt.cz/mladez/prazdninove-jazykove-kurzy-
pro-deti-cizince-migrujici-z?highlightWords=ukrajina).

3.2 To provide language support, organize language training and separate
classes

None of our respondents commented negatively on the fact that the schools are
determined by KU employees and that, due to the funding system, they can only be
schools established by a territorial self-governing unit. All the principals from our sample
are also convinced that at least one such school should operate in every municipality with
extended jurisdiction (hereafter referred to as ORP). However, a total of 75% of people
from our sample did not agree that the basic criterion for the designated school is that
the share of foreign students in it is five percent or more (usually according to data
as of March 31 of the previous school year). Most of them suggested 3%, some even
2%. However, all those interviewed completely agreed that instead of such a school,
another primary school with more suitable personnel, space or other conditions can be
designated by KU, as well as on the fact that in exceptional cases another primary school
can also be entrusted, but only with the consent of the Ministry of Education and Culture.
Therefore, 20% of our respondents (especially from rural or smaller urban elementary
schools) welcomed the update of the Methodological material for providing free language
training by amendment No. 250/2022 Coll. For a time-limited period of the 2022/23
school year, i.e. until 31 August 2023, it allows the responsible staff of the KU to include
in the list of designated schools also a school that does not meet the other criteria set
by the decree. However, if the school has at least five pupils entitled to language support
(i.e. the pupils fulfill compulsory school attendance in the Czech Republic for a maximum
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of 12 months), the regional office can apply for designation. Such a school must then
have personnel and spatial conditions to ensure language training (§ 10, paragraph 1
of Decree No. 48/2005 Coll.). However, only two of the schools we approached used
this option.

A total of 90% of our respondents further agreed that foreigners from non-designated
schools (including private and parochial schools) can study at a designated school,
and that the designated school and the tribal school should cooperate and exchange
information about the student.

All respondents agreed on the size of the group of up to ten pupils (the first group
of at least two pupils, the next group of 1-10 pupils after the existing groups of up
to ten pupils have been filled). However, a total of 60% of them would welcome a more
detailed division of foreign pupils or pupils with OMJ, i.e. including Ukrainian pupils, into
groups according to the grades they attend in the Czech primary school (1st-2nd grade,
3rd-5th grade, 6th-7th grade, 8th-9th grade). A total of 20% of our respondents then
proposed separate groups for the 1st grade and then for the 2nd grade, which would be
applied in practice by 85% of the principals from the schools we contacted.

As for the scope of support in the set range of 100-200 hours for a period of ten months
(according to the level of knowledge of the Czech language determined by the entrance
test), our respondents expressed their opinion in favor of its increase (75% 300-400
hours for a period of twenty months, 25% up to 500 hours also for a period of twenty
months). A total of 65% of our respondents justified this on the basis of their own many
years of experience with Ukrainian pupils, who need this support even later during their
compulsory school education in the Czech Republic, despite the fact that Ukrainian
as an East Slavic language is very close to Czech as a West Slavic language.

Everyone agreed on face-to-face or distance learning, and 90% of the respondents
also agreed on teaching primarily in the morning hours. 65% of our respondents are
convinced that the group can function even in the afternoon. Of the total sample we
contacted, 25% believe that afternoon classes are not suitable, especially for pupils
of younger school age, who are already tired and are not able to concentrate adequately
on the teaching of the Czech language.

However, a total of 85% of our interviewed principals or pedagogues do not agree with
the fact that foreign pupils (including Ukrainians) are released from other subjects during
this time. They justified this by the fact that the teachers then do not have enough materials
for classification from the very subjects from which the pupils are exempted, while often
the pupils also miss the content of the subject matter covered. During the assessment
on the report card in the mid-term, foreigners or a pupil with OMJ may write to the pupil
that he was ,released” from the given subject, but at the end of the school year they are
faced with how to resolve this issue so that the pupil does not have to repeat the year
and can progress to senior year. A total of 85% of our sample of interviewed principals
then correctly stated that this does not apply to a newly arrived Ukrainian pupil. That
is why, on the recommendation of the Ministry of Education, the wording ,released” is not
written on the report card. Only those subjects in which the Ukrainian pupil participated
at least in part are listed here. The subject title is important, not the modified content. All
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the principals of the schools we spoke to, in the event that the pupil’s educational content
was adjusted according to § 3 Lex Ukraine, used the opportunity to state on the certificate
that: , The pupil was educated in accordance with Act No. 67/2022 Coll.”

If a Ukrainian pupil cannot participate in a face-to-face form of education, 0% of our
respondents agree that the pupil can attend a distance learning group. Authorized KU
staff will then determine which designated schools will provide language training remotely
(it does not have to be all designated schools, but at least one in the region). None
of the interviewees objected to the fact that the background for distance learning will be
created for the student by his or her primary school (space, technology, supervision). All
of our respondents positively appreciated the fact that KU has the obligation to publish
on the website a list of designated schools with face-to-face and distance education,
which made their work easier especially for principals from our target group (39 %).
According to our respondents, only 2% of their Ukrainian pupils switched from face-
to-face to distance education in the Czech environment, due to the implementation
of online education at the Ukrainian school. Indeed, some Ukrainian principals insisted
on the attendance of their pupils ,remotely”, including children who went abroad
because of the war. This concurrence therefore led to the fact that some pupils focused
exclusively on online education from Ukraine, which concerned about 15% of Ukrainian
pupils from the schools we approached. According to the conclusions of the research
organization PAQ Research, this concurrence affected a tenth of all children of Ukrainian
origin in our country (https://hlidacipes.org/integrace-ukrajinskych-deti-podporme-
mimoskolni-aktivity-a-zlepseme-dopravu-do-skol-radi-experti/).

3.3 To use the Czech as a second language for basic education curriculum,
to the progress of the school, including methodical support

Almost all of the respondents (96 %) we contacted welcomed the creation of the ¢bJ
curriculum  (for details, see https://www.msmt.cz/vzdelavani/zakladni-vzdelavani/
kurikulum-cestiny-jako-druheho-jazyka), which they also use in practice. It sets out
the goals and educational content of the language training of foreign pupils or pupils
with OMJ in basic education with zero or very little knowledge of Czech as the language
of instruction. A total of 83 % of our respondents particularly appreciated not only the two
language levels, but above all the specified expected learning outcomes according
to the RVP ZV and the educational content of the CDJ for ten thematic units, which are
formulated collectively for 1-9. year basic education.

A total of 88% of the respondents we surveyed also positively evaluated
the methodological notes on the educational content specifying the requirements for
individual age categories: 1-2. year, 3-5. year, 6-9. year and two levels of language
proficiency. A total of 86% of respondents appreciated the set goal of CJD teaching,
which is to provide students of Ukrainian origin with not only basic linguistic but also
socio-cultural competences. All our respondents are convinced that follow-up language
support is necessary and very necessary, according to the individual needs of a specific
Ukrainian student.
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Although all interviewed principals from our research sample responded positively
to the procedure of the principal of the tribal school, 80% of them would welcome it if
a pupil with zero or very little knowledge of Czech as the language of instruction was
not only entitled to language training, but obliged to it participate regularly, including
Ukrainian pupils.

All those interviewed then stated that they did not take advantage of the opportunity
to conduct a language diagnosis by means of an entrance orientation test when a student
of Ukrainian origin joined the school. On the basis of them, it can be determined whether
the pupil needs intensive language training carried out according to the CDJ curriculum,
or whether he is able to participate in teaching in a regular class with language support
with a lower time allowance, or at which language level (0, 1, 2) the student is in Czech
according to speaking/understanding/interaction, reading and writing. In unison, all our
respondents stated that all newly arrived Ukrainian pupils had zero knowledge of Czech,
and that is why they did not carry out a language diagnosis for them. Depending
on the possibilities of the particular elementary school, when the number of refugees was
higher, they were placed in a separate class (35 % of respondents), and when the number
was low, they were placed in a mixed class and a class for language preparation (65 %).

All our respondents generally took a positive attitude to the inclusion of the relevant
pupil in the group, to the application for funding from the KU reserves in accordance with
the set rules, to the organization and content of the CDJ teaching and to the inclusion
of the pupil in regular teaching, if necessary. with the setting of additional individualized
support that many Ukrainian pupils greatly needed.

Almost 85% of those surveyed positively evaluated the methodical support for
schools provided by the regional support centers of the National Pedagogical Institute
of the Czech Republic (see https://cizinci.npi.cz/ for details). Almost 42% of our
respondents appreciated the methodological help for teachers, 15% the content
of educational programs for pedagogues and primary school principals, 30% used
the free services of adaptation coordinators (see https://cizinci.npi.cz/adaptacni-
koordinatori/) and 60% of interpreters (see https://cizinci.npi.cz/tlumoceni-a-preklady/).
Almost 55 % of the respondents also appreciated, for example, the simple and very clear
material about where and what kind of support primary schools can get when educating
Ukrainian asylum-seekers. This file was prepared by the staff of the Ministry of Education
and Culture, and according to our respondents, it contains very useful links (see https://
cizinci.npi.cz/prehled-moznosti-podpory-skol-ukrajinsti-zaci/).

A total of 62% of the sample of pedagogues we contacted also positively evaluated
the cooperation with many non-profit organizations (e.g. Meta, see https://inkluzivniskola.
cz/) and regional centers for the integration of foreigners in all regions of the Czech
Republic. Through their activities, they also facilitate their difficult work in integrating
and educating Ukrainian refugees into Czech majority society and the Czech
education system. Less than 2% of the principals we contacted also positively evaluate
the cooperation with the staff of the Czech School Inspectorate (https://csicr.cz/cz/
Kontakty/Krajske-inspektoraty).
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4. CONCLUSION

Based on the results of our investigation, it can be stated that the interviewed principals
and teachers in Czech primary education, in whose schools newly arrived Ukrainian
pupils are educated, agree with the legislative framework, the introduction of the CDJ
curriculum and its content, as well as with the newly set up organization of language
support in practice Elementary school quite satisfied. On the basis of the knowledge
gained, we proved that the newly set up system significantly helped the teaching staff
and made their work in the school’s multicultural classroom much easier. It then enabled
the Ukrainian asylum-seekers to streamline and speed up their integration into the Czech
education system. However, it also emerged from the answers of our respondents that
they would welcome minor adjustments and changes, especially in the organization
of language training for Ukrainian asylum-seeking pupils at individual elementary schools.
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SOCIALNE ZNEWHODNEIEIE PROSTREDIE
A VIZUALNA GRAMOTNOST V PRIMARNOM
VZDELAVANI

SOCIALLY DISADVANTAGED ENVIRONMENT
AND VISUAL LITERACY IN PRIMARY EDUCATION

Beata Postekova’

Abstrakt

Ugitel pri praci so ziakmi v triede musi mysliet na jej cely charakter. Ziaci zo socialne
znevyhodneného prostredia maju rézne tazkosti ovplyviiujice ich §tudijny uspech. Uloha
ucitelov je pri znizovani problémov velmi dolezitd. Vizudlna gramotnost je v dnesnej
vizualne orientovanej spolocnosti, kde obrazky a vizuédlne média zohravaju kltucovu dlohu
v komunikacii, vzdeladvani, marketingu a réznych odvetviach, nevyhnutna. ZvySovanim
vizualnej gramotnosti sa ¢lovek dokaze lepsie orientovat vo velkom mnozstve vizualnych
informécii, s ktorymi sa stretdva. Nasim cielom bolo uskutoénit analyzu a interpretaciu
obrazka Siestimi Zziakmi primarneho vzdeldvania, z toho traja boli zo socidlneho
znevyhodneného prostredia, a ich vysledky vzijomne porovnat a navrhnit pripadné
riesenia.

Klacéové slova

sociadlne znevyhodnené prostredie, vizualna gramotnost, primarne vzdelavanie

Abstract

When working with pupils in the classroom, the teacher must think of the whole character
of the class. Pupils from socially disadvantaged backgrounds have various difficulties
affecting their academic success. The role of teachers is very important in reducing
the problems. Visual literacy is essential in today’s visually oriented society where images
and visual media play a key role in communication, education, marketing and various
industries. By increasing visual literacy, a person is better able to navigate the large
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amount of visual information he or she encounters. Our aim was to carry out image
analysis and interpretation by six primary school pupils, three of whom were from socially
disadvantaged backgrounds, and to compare their results with each other and suggest
possible solutions.

Keywords

socially disadvantaged environment, visual literacy, primary education

uvoD

Gramotnost povazujemeza délezity aspektv celkovom rozvoji, pretoze funkéna gramotnost
je zékladom vsetkych foriem Uspechu nielen v skole, ale aj v Zivote. Gramotnost so sebou
nesie Sirokospektralny vyznam a odréza sa v kompetenciach jedinca. Od modernych ludisa
ocakava véeobecny rozhlad. Délezit je citlivost vizudlneho vnimania a troveri schopnosti
pochopit obsah daného obrazu. Ak vo verbalnom jazyku vyuZzivame na rozvoj gramotnosti
pismena a slova, vo vizudlnom jazyku st to obrazy. Vizudlna gramotnost zahffa rozvoj
zruénosti potrebnych na to, aby ste boli schopni interpretovat obsah vizualnych obrazov,
a tak dokazali vizualizovat, vizuédlne komunikovat, Citat a interpretovat. Je nutné, aby
u¢itelia vytvarali pozitivny vztah ziakom uz od predprimarneho vzdelavania. Ziaci budu
pripraveni nielen na vyssie ro¢niky, ale i na zZivot. Ziskanymi zru¢nostami dokézu lepsie
rozliSovat medzi dobrymi a zlymi vplyvmi ¢i nebudd ovplyviiované réznymi aspektami.
Cielom vyskumu je uskutocnit analyzu a interpretaciu obrazka ziakmi primarneho a ich
vysledky vzdjomne porovnat.

Ziaci zo socialne znevyhodneného prostredia

Pojem socidlne znevyhodnené prostredie sa casto skloriuje nielen v spoloénosti, ale
najma v Skolskom prostredi.

Podla Bockovej a Klenkovej (In Némec, Vojtova, 2009) medzi osoby zo socidlne
znevyhodneného prostredia radime azylantov, narodnostné mensiny, rémske etnikum
a tiez jedincov zo socialne slabého a chudobného prostredia. Za socidlne znevyhodnené
prostredie sa povazujeme prostredie, ktoré méze v réznej miere znevyhodnovat dieta
alebo ziaka v jeho idedlnom rozvoji na zéklade jedného alebo viacerych uz existujicich
nevhodnych alebo nedostatoéne aktivnych prvkov (Suhajdova, 2016). Klein a kol. (2012)
vymedzili kritéria pre definovanie socialne znevyhodneného prostredia, pricom prostredie
musi spfhat’ aspon 3 z nizsie uvedenych kritérii, a to (1) prostredie, v ktorom dieta Zije,
neplni zékladné funkcie ako je ekonomickd, socializacna, vychovna a iné; (2) zakonny
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zéstupcovia ¢i rodicia dietata maju nedostatocné vzdelanie (neukonéena zékladna skola
pri oboch zastupcoch); (3) prostredie sa vyznacuje chudobou alebo hmotnou nidzou; (4)
nedostatoc¢né hygienické a bytové podmienky; (5) socialne vyltcéenie i exkluzia rodiny
dietata v majoritnej spoloc¢nosti.

§ 2 Zékona o vychove a vzdeldvani (Skolsky zdkon) a o zmene a doplneni niektorych
zdkonov na Ucely tohto zdkona sa rozumie ,dietatom zo socidlne znevyhodneného
prostredia alebo Ziakom zo socidlne znevyhodneného prostredia dieta alebo Ziak Zijdci
v prostredi, ktoré vzhladom na sociélne, rodinné, ekonomické a kultdrne podmienky
nedostato¢ne podnecuje rozvoj mentélnych, volovych, emocionalnych vlastnosti dietata
alebo Ziaka, nepodporuje jeho socializaciu a neposkytuje mu dostatok primeranych
podnetov pre rozvoj jeho osobnosti.” (Zdkon z 22. méja 2008 o vychove a vzdeldvani
(Skolsky zakon) a o zmene a doplneni niektorych zakonov 245/2008 Z. z.).

Podla Dzuka a Koval¢ikovej (2014) mézeme za socialne znevyhodnené prostredie oznadit
také prostredie, ktoré znemoznuje Ziakovi dostupnost zdrojov spolocnosti zo socialnych
dévodov, a teda najma zo strany vychovévajlcich osob. Safrankova a Kocourkova (2013)
ku aspektu nizkeho socioekonomického statusu rodiny pridavaju aj bezné prostredie,
ktoré nevykazuje nizky socioekonomicky status, ale vSak nedostatoéne stimuluje Ziaka,
a tak vedie k neefektivnej socializacii dietata.

Ziaci zo socialne znevyhodneného prostredia disponuji poruchami spravania uz v ranom
veku. So zvydujucimi sa narokmi sa zvy$uju aj prejavy spravania sa. Ziaci maju problémy
s komunikaciou vo vsetkych rovinach, chyba im slovnd zadsoba a spravne zéklady
gramatiky. Zaroven sa u nich moézu rozvijat poruchy pozornosti ¢i nespravna vyslovnost
alebo celkovo nezvladnuty komunikaény proces (Bockova, Klenkovéd 2009 In Némec,
Vojtova, 2009).

Absentujuca podpora a neuskutoénend intervencia negativne vplyvaju na vzdelanost
Ziakov zo socidlne znevyhodneného prostredia. Tento fakt sa dalej odréza v ich Zivote,
a to v ich pracovnom uplatneni ¢i celkovo nizkej kvalite Zivota. Socialne znevyhodnenie
sa prenasa z generacie na generaciu a negativne ovplyviiuje Zivoty rodin aj ich potomkov
(Némec, Vojtova, 2009). Skola je podla Némca a Vojtovej (2009) prostredim, ktoré dokéze
pdsobit preventivne a zéroven zakrodit pri istych rizikach. V Skolskom prostredi sa Ziaci
socializujd, zaclenuju sa do urcitej spolo¢nosti. Dochéddza tu ku socializatnym procesom
na vertikélnej i horizontalnej Grovni. Prevencia ma za ucel zamedzit vylu¢ovaniu jedincov
zo sociélne znevyhodneného prostredia zo vzdelania, ale prave naopak pomahat vsetkym
k rozvoju kvalifikaénej aj socidlnej oblasti zivota. Podla Minafovej (In Némec, Vojtova,
2009) ucitel dokéaze ovplyviiovat alebo zvySovat Uspech vo vzdelavani ziakov zo sociadlne
znevyhodneného prostredia. Napriklad v komunikacii musi cielene, neustale a hlavne
premyslene rozvijat snahu Ziakov smerom k aktivite a kreativite. Celkové osvojenie uciva
je potrebné spojit s nejakou osobnou vazbou ¢i prezivanim Ziaka.

Data zverejnené OECD v roku 2005 ukazuju, ze ludia s dosiahnutym stredoskolskym
vzdelanim v rdmci OECD vedu do istej miery socioekonomicky komfortny Zivot (Némec,
Vojtova, 2009). Vysledky studie PISA ukazujd, ze Ziaci na Slovensku maju nizsiu Uroven
vzdelania, ako je priemer OECD. Vychédza to zo socidlno-ekonomickej situacie rodiny.
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Slovensko patri medzi krajiny s podpriemernymi vysledkami v testovani, avsak tieto
vysledky, najméa pri hodnoteni matematickej a prirodovednej gramotnosti, s vyrazne
ovplyvnené socidlnym zazemim rodin Ziakov. V porovnani s priemerom 34 krajin OECD
by mali. Tuto skutocnost este umocriuju studie (ide o Duncan, Brooks-Gunn, Klebanoy,
1994; Smith, Hart, Blane, Gillis, Hawthorne 1997; Halsey, Heath, Ridge 1980), ktoré
preukazali stvislost medzi studijnym Uspechom dietata a zlou sociélnou ¢&i ekonomickou
situaciou jeho rodiny (Niklova, 2020).

Vizudlna gramotnost a zrakové (vizudlne) vnimanie Ziakov zo socialne
znevyhodneného prostredia

John Debes, zakladajici ¢len Medzinarodnej asociacie vizuélnej gramotnosti, prvykrat
pouzil vyraz ,vizudlna gramotnost” v roku 1969. Vizudlnu gramotnost povazuje
za sUbor vizualnych zruc¢nosti, ktoré mozno ziskat prostrednictvom zraku spolu s dal$imi
zmyslovymi skisenostami a ich integraciou. Rozvoj tychto zruénosti je zékladom fudského
ucenia. Ked' st rozvinuté, poskytuju vizualne gramotnému ¢loveku schopnost rozlisovat
a chapat viditelné deje, predmety a symboly, s ktorymi sa stretava vo svojom okoli, ¢ uz
ide o prirodné alebo ¢lovekom vytvorené objekty. Vdaka tvorivému vyuZzivaniu tychto
kompetencii méze komunikovat s ludmi (Debes, 1969).

Stokes (2002) uviedla, Ze existuji dva hlavné pristupy k osvojovaniu si zru¢nosti v oblasti
vizudlnej gramotnosti. Prvym pristupom si Ziaci precvicuju analytické postupy s cielom
rozvijat svoju schopnost dekédovat alebo Citat vizudlne vstupy. Druhy pristup zahfiia
nacvik kédovania alebo pisania vizuélnych podnetov na komunikaéné Gcely. Helmholtz
(1925) tvrdil, Ze to, ¢o vnimame, je vysledkom nespracovanych zmyslovych informacii,
vizudlnych spomienok a mentélnych procesov. Preto ¢im viac vizudlnych spomienok
¢lovek ma, tym jasnejsie bude vnimat. Lester (2017) pokracoval v tejto myslienkovej linii
a tvrdil, Ze analyza vizudlnych vnemov vytvéra zapamatatelny zazitok a umoznuje ¢loveku
internalizovat poucenie z vizualu. Preto mozno vizudlnu analyzu povazovat za zékladnu
zruénost aj za metddu ucenia (Guinibert, 2020).

Vzhladom na digitdlny kontext Lackovic (2020) vysvetluje, ako znaky vytvarajd
vyznam pre fudskd mysel a analyticky sa spajaju do suvislosti s digitalnou fotografiou.
Lackovicom (2020) navrhovanéd semiotickd analyza zdéraznuje symbolickl prepojenost
medzi vnimanim, materialitou, abstraktnymi pojmami, myslenim a vedomostami. Dalej
zdoéraziuje vizualny jazyk, ktory je Struktirovany a dé sa spracovat podobnym spésobom
ako iné jazykové formy.

Stcasné tedrie vizudlne] gramotnosti sa vztahuju najmd na vizudlnu gramotnost
kompetencie (reagovanie na vizualne obrazy a vytvéranie vizualnych obrazov) v digitdlnom
prostredi, pricom sa zdoéraznuje pouzivanie digitdlnych médii, digitdlnych obrazov,
digitalnych symbolov, digitalnych sprav a inych digitélnych vizualnych komunikacnych
nastrojov. Strazdina (2021) uskutoénila vyskum, informécie ziskané v rémci vyskumu
prispievaju k novym poznatkom v chapani konceptu vizualnej gramotnosti u studentov
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posledného ro¢nika fotografického $tidia dizajnu (budicich mediélnych profesionélov)
na Skole umenia a médii v Rige. Mnohi respondenti nepoznali koncept ani terminolégiu,
¢o poukazuje na to, ze koncept vizudlnej gramotnosti je v ramci vzdelavacieho vyskumu
novy. V Casti vizudlnej analyzy vyplyva hlavny zaver, a to, ze digitdlna fotografia je sama
o sebe skér vizudlnym posolstvom nez ilustraciou k textu a vizudlna gramotnost
by pomohla orientovat sa v komplexnosti fotografického vyznamu lepsie (Strazdina,
2021).

V sti¢asnosti zijeme informa¢nom prostredi presytenom vizualnymi obrazmi a vzdelavacimi
materialmi. Vo vizudlnom prostredi vizuélne spektré sttazia o pozornost, takisto i u ziakov
vo véetkych typoch uéebnych zdrojov od tradi¢nych ucebnic az po najnovsie vzdelavacie
technoldgie obsahujuce ilustracie (Duchak, 2014). Aby mohli Ziaci vnimat a analyzovat
obraz, mali by byt schopni pochopit ciel' a ovladat techniky. Uspesné , &itanie” si vyzaduje
uréité zruénosti. Je nevyhnutnym, aby si Ziaci rozvijali vSeobecné zruc¢nosti v oblasti
vizuéalnej gramotnosti tak, aby si vedeli poradit s grafikou, ale okrem toho sa musia naudit
aj o konkrétnych typoch obrazkov, ktoré patria do konkrétnej (Baker, 2012).

Zrakové vnimanie dietata alebo Ziaka zo sociadlne znevyhodneného prostredia sa pocas
diagnostického a stimulacného procesu skiima z mnohych rovin:

Graf 1 Vizualne vnimanie dietata zo sociadlne znevyhodneného prostredia
v procese diagnostiky (BEDNAROVA, J. & SMARDOVA, V., 2007)

orientacia v pravo-lava lavo-pravy zrakova aznr;k,(;:aa zrakova
priestore orientacia pohyb oci diferenciacia syn}t]éza pamat’

Problémy zrakového vnimania, ktoré sa vyznacuju nedostato¢nou schopnostou prijimat,
spracovavat a uchovévat informécie z prostredia, sa ¢asto vyskytuju u Ziakov zo socidlne
znevyhodnenych rodin. Ich myslienky st preto bezvyznamné. Videnie Ziakov je nelplné
a skreslené, ¢o mé nepriaznivy vplyv na ich myslenie, vnimanie okolia a vnimanie
abstraktnych symbolov a obrazov. Tato porucha zraku sa v triede prejavuje ako tazkosti
s ¢itanim a pisanim (pocitanim). Problém nie je v oku ako orgéane, ale v niektorych
mechanizmoch, ktoré zaznamenavaju, analyzuji a uchovavaju vizudlne informaécie
(Hlebova, 2018). Daldim problémom je, Ze napriek tomu, Ze nasi Ziaci si konzumenti
médii, ktori maju lahky pristup k vizudlne stimulujicim médiam, socidlnym sietam
zameranym na fotografie a sofistikovanym hram, nemaju dostatoénd vizudlnu gramotnost.
Okrem toho im chyba vizudlny jazyk nevyhnutny pre neverbalnu komunikéciu. Hoci
dokazu skimat a chapat obrazky, nie st schopni analyzovat alebo vytvarat vlastné obrazy
a suvislosti (Metros, 2008).

Ziaci si mé2u osvojovat vedomosti a schopnosti pouzivania zloZiek a principov vytvarného
jazyka vo svojich vytvarnych dielach prostrednictvom aktivizujicich a stimulujicich
technik, a to zapojenim sa do skimania vytvarného jazyka prostrednictvom aktivnych
tvorivych ¢innosti zameranych na pracu s vytvarnym dielom. Stavaju vizuélne gramotnymi,
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ked' maju vedomosti a zru¢nosti potrebné na pochopenie vizudlnych informacii a ich
uplatnenie pri komunikacii vo svojom okoli (Pondelikova, 2018). Ucitelia st zodpovedni
za to, aby Ziakom pomohli ,davat zmysel” vizuédlnym obrazom, s ktorymi sa stretavaju.
V désledku vplyvu médii a vizuélnej kultiry sme nuteni rozvijat vizuélnu gramotnost, talent
$pecializovany na vizudlne porozumenie. Vo svete, ktory je preplneny obrazmi vsetkych
typov a funkcil, sa to stava kli¢ovou zlozkou ndgho fungovania. Clovek v stvislosti s touto
zruénostou vykazuje aj prirodzeny spdsob aktivneho prijimania vizualnych informacii,
ktoré vyuziva na hodnotenie prostredia okolo seba. Tuto metédu mozno oznacit ako
vizualne myslenie. Vizuélne myslenie pre ludi prirodzenej$im ako myslenie linedrne,
a to myslenie v pojmoch. Pre Ziakov mladsieho $kolského veku je to ideédlna metoda
ziskavania vedomosti namiesto &itania textu. Ziak ma moznost budovat si mnozstvo
kompetencii prostrednictvom interpretacie vizudlnej zlozky na zaklade napaditého
skimania a praktickych skdsenosti. Patri k nim napadité a tvorivé myslenie, ako aj Ustna
a pisomna komunikacia (Gresova, 2015).

Od detstva mame schopnost vidiet veci vizualne. Preto je velmi délezité, aby ucitelia
tuto schopnost rozvijali do takej miery, aby Ziaci dokazali pochopit a porozumiet
myslienkam a posolstvam, ktoré sa tieto obréazky snazia vyjadrit. Je velmi dblezité vediet,
ako interpretovat vizudlne informécie. Aby sme sa nestali obetami vlastnych objavov,
je potrebné naudit ziakov interpretovat a vytvarat vizualne predstavy (Kennedy, 2018).

Vyskum vizualnej gramotnosti na primarnom stupni vzdelavania

K vyberu sprévnej metodiky kladenia otdzok pre dany vyskum pouzijeme klasifikaciu
od Gavoru (2003). Produktivnymi, otvorenymi, otazkami sa od Ziakov pozaduje reprodukcia
¢i aplikacia vedomosti, zameriavame sa nimi na tvorivost, predstavivost a interpretaciu.
Hodnotiace otazky st otvorené a prostrednictvom nich sa od Ziakov odakava prezentacia
ich nazorov, predstav, postojov a hodnoteni. Pri kladeni otdzok sa opierame o Bloomovu
taxonémiu. Otazky formulujeme od najjednoduchsich az po najzlozitejSie v uvazovani
Zziaka. Otéazky su jasne formulované, logicky usporiadané a si vypracované na zaklade
nastudovanej odbornej literatiry o vizuélnej gramatike (Sup$ékovéa, 2015). Ide
o kvalitativny vyskum, ktorého sa zicastnilo Sest ziakov zakladnych $kol. Ucitel by mal
do procesu rozvijania zapojit véetkych Ziakov zaujimavou a kreativnou formou v oblasti
umenia, ale i zadroven by ich mal motivovat k umeniu a tvorivosti. Hlavnym cielom bolo
uskutoénit analyzu a interpretéciu obrazka tromi ziakmi prvej skupiny a tromi ziakmi druhej
skupiny (Ziaci zo socidlne znevyhodneného prostredia), ich vysledky vzajomne porovnat
a navrhnut konkrétne odporucania.

Metodika vyskumu bola nasledovnd, a to po prestudovani relevantnej literatiry sme
vybrali obrazok, vypracovali sme otazky na analyzu a interpretaciu obrazka, ich spravnost
pred vyskumom overili najskor u dvoch respondentoy, pripravili sme materidlne pomaocky,
navstivili sme oslovené skoly, uskutoénili vyskum so Siestimi ziakmi rozdelenych do dvoch
skupin s kazdym samostatne (vyskum sme so stihlasom kazdého zti¢astneného nahravali),
ziskany material sme spracovali (pracu s obrazkom a vypovede Ziakov prepisali), odpovede
rozdelili do tabuliek, obodovali a vyhodnotili v nasledujicich tabulkach ¢. 2 a 3.
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Vo vyskume sme si stanovili nasledovni vyskumni otéazku:
1. O kolkonasobne lepsie vysledky budd mat Ziaci prvej skupiny ako Ziaci z druhej skupiny?

Pri analyzovani sme vizual (Obrazok 1) kazdému Ziakovi vytlacili a doniesli kancelarske
potreby. Rozbor obrazku sme uskutoérovali a postupovali podla nasledovnej tabulky:

Tab. 1 Verbalny a vizualny jazyk (Gero, S. 2004)

Verbalny jazyk Vizualny jazyk
Samohlasky. Linie, 8kvrna, hmota.
Spoluhlasky. Tvar, svetlo, farba, material.
Slabiky. Spojenie linie a Skvrny do tvaru, zmyslupIné priradenie
farby k $kvrne, povrchu k hmote.
Slova. Vytvarné vyjadrenie predmetov a Zivych bytosti.
Vety. Narativne vytvarné zobrazenia, uzavreté vytvarné celky.

Do vyskumnej sondy sme vybrali zo Ziakov tretieho a Stvrtého roc¢nika v dvoch zékladnych
gkolach v Zilinskom kraji Slovenskej republiky situovanych v meste a na dedine. Poget
vSetkych Zziakov bol 83. Finalne sme vybrali troch ndhodnych Ziakov a troch Ziakov zo
socialne znevyhodneného prostredia. Ziaci boli vopred oboznameni s vyskumom,
dobrovolne suthlasili s nahrdvanim ich interpretacie a analyzy obrazku. Pred samotnym
vyskumom sme sa najskér so ziakmi individualne zoznamili a vytvorili sme pre kazdého
aktivity na prelomenie ladov. V prvej skupine boli nasledovni Ziaci:

|. Ziacka B., mé 10 rokov a navitevuje Stvrty roénik. Byva v meste a mé dvoch strodencov.
Oblubuje kreslenie na tablete, pomaha svojim bratom s ucenim a matke s varenim.
Znamku z vytvarnej vychovy méa 1.

Il. Druhou Ziackou bola A., m& 8 rokov a navstevuje treti roénik. Byva na dedine
a nema ziadnych strodencov. K jej zalubam patri hra na pocitaci, mobile a hranie sa
s kamaratkami. Vytvarni vychovu ma celkom rada a je ohodnotena znamkou 1.

lll. Poslednym ziakom bol J., ma 9 rokov a navstevuje treti ro¢nik. Byva na dedine a méa
dvoch strodencov. Jeho zalubami st futbal, ¢itanie knih a velmi rdd vo volnom ¢ase
kresli. Znamka z vytvarnej vychovy je 1.

Charakteristika ziakov druhej skupiny je nasledovna:

I. Prvou ziackou vyskumu bola K., méa 9 rokov, navstevuje Stvrty roénik. Byva na dedine,
mé& jedného surodenca. Jej zaluby st chodenie von so psom a pozeranie televizie.
Rada kresli a z vytvarnej vychovy méa zndmku 1. Je Ziackou zo sociédlne znevyhodneného
prostredia, hmotna nudza.

Il. Ziak P. bol ziakom tretieho roé¢nika, méa 8 rokov. Byva v meste, nemé strodencov. Ma
jedného kamarata, s ktorym chodi rdd von a vela ¢asu venuje hre na telefone. Zndmku
z vytvarnej vychovy ma 1. Je Ziakom zo sociélne znevyhodneného prostredia, hmotna
nudza.
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[ll. Poslednym Ziakom bol D. stvrtého rocnika, mé 8 stirodencov a byva v meste. Ma 9
rokov. Jeho zéalubou je spanok. Oblubuje vyfarbovanie obrazkov. Z vytvarnej vychovy
mé zndmku 1. Je Ziakom zo socidlne znevyhodneného prostredia, nedostatocné
hygienické a bytové podmienky.

Obr. 1 (Supsakova, autorska fotografia, 2021)

Analyza a interpretacia vysledkov

Prvym krokom pri vyskume bola analyza obrézku spolu so Ziakmi. Ziak analyzoval
a interpretoval samostatne, dostal vlastny obrazok a materidlne pomécky, do ktorého
mohol [ubovolne znazorfiovat liniu, tvar, farebnost, svetlo, tien, kontrast, dynamiku
a rytmus. Kazdému sme priradili prislusné cislo podla poradia, v ktorom prebiehal vyskum.
Pri analyze a interpretécii sme vyuzili nahravanie so sihlasom kazdého. Pri uskuto¢riovani
sme u ziakov podporovali motivaciu.

Prvé skupina interpretovala a analyzovala obrézok v priemere 23:00 minit a druha skupina
v priemere 19:00. Blizsie bodové hodnotenie za analyzu a interpretaciu sa nachadza
v tabulkéch ¢. 2.
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Tab. 2 Hodnotenie vysledkov interpretacie obrazku (zdroj vlastny)
Pocet ziskanych | Pocet bodov Pocet bodov
Otazky maximalnych 1. skupina 2. skupina
bodov SPOLU SPOLU
1. Opis§, na ¢o sa pozerads? 5 14 8
2. Akd je forma obrazku? 2 4 2
3. Kto tam je? 3 9 4
4. Kde to je? 3 9 9
5. Kto to vytvoril? 5 2 0
6. Kam idu ludia? 5 15 10
7. Aky pohyb vykonavaju 5 6 5
ludia?
8. Precolnewdlme [udom 5 6 1
do tvare?
9. C?Je na ?E)vr'.azku najmensie 10 30 11
a ¢o najvadsie?
10. Aké symboly vidis? 5 8 5
11. Na.d (’Zlm. premyslaju tito 10 10 3
traja ludia?
12. Aké p,oaty v tebe 10 5 5
vyvolava?
13. Co pre tleba obrazok 15 5 0
znamena?
14. Co sa ti paci a nepaci? 10 10 8
15. Akylje nadpis a pribeh 10 10 7
obréazku?
Pocet bodov spolu: 100 143 75

Predkladané otéazky v tabulke ¢. 2 sme sa postupne anonymne pytali kazdého jedného
Ziaka v obidvoch skupinach, teda dokopy na kazdd otdzku sme vzdy dostali Sest odpovedi
(tie sme rozdelili na dve samostatné skupiny), metodicky sme postupovali od ¢. 1 az 15
od jednoduchsich po néro¢nejsie. Otazky sme si vopred pripravili a analyzu a interpretéciu
obrazku sme si pred samotnym vyskumom odskusali.

Na zéklade zistenych vysledkov analyzy a interpretécie mézeme skonstatovat, ze lepsie
dosiahnuté vysledky ziskali Ziaci z prvej skupiny v poéte bodov 143, druha skupina ziskala
75 bodov (pocet bodov spolu reflektuje vysledok véetkych Ziakov spolu za dant skupinu).
Prva skupina bola pri analyze citlivejsia, linie zaznadili viac, tvary vedeli pomenovat,
a to kruh (hlava), $tvorec (dlazba, okno) a obdznik (dlazba, fotografie). Farby, ktoré oznadili
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boli modra (nebo), ¢ierna (panel), cervend (kabat) a siva (dlazba). Svetld cast urcili ako
nebo a tmavi Cast ako fotky. Kontrast spojili s karovanou koselou (Cierna a Cervend),
fotkou medzi osobou a cestou (Cierna a Eervend) a medzi Zeleznymi schodmi a budovou.
Dynamiku po vysvetleni uréili na dlazbe, prechode vo fotografii a hnedom kabéate. Rytmus
urcili ¢iarami na Zeleznych schodoch. Napriklad, dalsi zo skupiny znazornili linie v kazdej
Casti obrazka, geometrické tvary ako $tvorec (budova, oknd, dlazba), kruh (taska, hlavy,
bodka na pismene, ruksak), trojuholnik (Zelezné schody, ruksak, taska), obdf¥nik (fotografie,
dlazba, panel, kanal, budovy) a farby ako cervené (kabat), ZIta (taska), modra (obloha), siva
(podlaha), hneda (kabat), ¢ierna (nohavice). Svetlo urcili na nebi a tien v strede obrazka.
Pri kontraste sa zamerali na detaily ako ¢lovek (Cierna a biela), dlazba (siva a biela), tier
a dlazba (tmavo siva a siva). Dynamiku urcili pri kabate (Cervend), koseli (Cervend), ruksaku
(Cervena), taske (ZIt4) a Satke (Cervend). Urdili i pohyb ludi, viac Tabulka ¢. 3.

Druha skupina Obrazok analyzovala stru¢nejsie, linie jednoducho zvyraznili, geometrické
tvary ako obdfznik (panel) a kocku (tvorec, a to okno), farebne rozliili len &iernu
(nohavice, zébradlie, panel) a sivi farbu (dlazba), na obrdzok napisali na hornt ¢ast svetlo
(nebo) a na dolnd tma (tien). Kontrastom znéazornili nebo spolu s fotkami a budovu spolu
s fotkami. Dynamiku zvyraznili po vysvetleni vyznamu — tasku. Rytmus oznadili ako schody
a budovu, na obrazku nevideli Zziaden pohyb.
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Tab. 3 Porovnanie interpretacie medzi Ziakmi (Zdroj vlastny)

Otazky

Odpoved 1. skupina

Odpoved 2. skupina

1. Opis, na co sa pozeras?

obrazok, dievéa, chalan,

budova, ludia, obleéenie,

ujo, ruksak, taska, na fudi
a oblecenie

ujo, taska, tety, topanka

2. Aka je forma obrazku? fotka, fotografia fotografia
traja chalani, ruksak, ¢apica,
. taska, chalan ruksak a taska, .
3. Kto tam je? . ujo a tety
teta s ruksakom, ujo
s Ciapkou
. Kde to je? mesto, New York Zilina
. Kto to vytvoril? niekto, niekto neviem

. Kam ida ludia?

na nédkup, domov

z obchod a do $koly

N |0 b

. Aky pohyb vykonavaja
ludia?

vykonavaju pohyb, kracaju

kracaju

8. Prec¢o nevidime ludom
do tvare?

idu dopredu, st otoceni

aby sme im nevideli

9. Co je na obrazku
najmensie a ¢o
najvacsie?

taska, budovy, papier,
rasko, peniaze, sacok,
fotografie, ujo

peniaze, nebo

ruksaky, cigareta, ludia

budovy

. . .

10. Aké symboly vidis? na fotkach chrbat

1. I\'Iad c"T' p'rer.nyslaju fotografie, nad fotkami nad vecou
tito traja ludia?

12. Aké p'oaty v tebe 0, dobré dobré
vyvolava?

13. Co pre t’eqba obrazok 0, myslienka o fudoch 0
znamena?

14. Co sa ti paci a nepaci? fotografie, budovy, ujo, chrbat, dedko

15. Aky je nadpis a pribeh

obrazku?

nadpis, ludia idd
do obchodu, obleéenie,
ludia idd do baru z cirkusu

ludia, ujo z obchodu,
chlapci zo skoly
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Z predkladanych odpovedi Ziakov sme vybrali len niektoré na demonstraciu. Tabulka ¢.
3 reprodukuje odpovede, za ktoré Ziaci dostavali bodly, vid. tabulka ¢. 2 (napr. otazka ¢.
3 Kto tam je? a to nasledovne — skupina ¢. 1 odpovedala ,traja chalani, ruksak, capica,



60

2023 | VOLUMEIX | ISSUE 1 SOCIAL PATHOLOGY & PREVENTION

taska, chalan ruksak a taska, teta s ruksakom, ujo s ciapkou” dosiahli za danu otézku 9
bodov, skupina ¢. 2 odpovedala ,ujo a tety” dosiahli za dant otazku 4 body). Kazdy
ziak mohol dosiahnut maximéalny pocet bodov, a to 100. Podla odpovedi prva skupina
dosiahla dokopy 143 bodov (Uspesnost po zaokrihleni na desatinné ¢islo 47,67%) z 300
a druhé skupina 75 bodov (Uspesnost 25%) z moznych 300 bodov. A teda, odpovedou
na prvu vyskumnu otézku je, ze vysledky prvej skupiny boli po zaokrihleni 1,91 nésobne
lepsie ako vysledky druhe;j.

DISKUSIA A ODPORUCANIE PRE PRAX

Vrémci porovnania Ziakov prianalyze a interpretaciimézeme konstatovat, ze druha skupina
mala vysledky na nizsej irovni. Ocerujeme na nich ich zmysel najstv obrazku aj malé detaily
a urditu prejavenu citovost. Nepochybujeme o ich vedomostiach, je potrebné mysliet aj
na socialne hodnoty Ziakov. Prva skupina odpovedala na priemernej az nadpriemernej
drovni, hodnotia to vysledky z tabuliek pri analyze aj interpretécii. Ziaci boli kreativni,
komunikativni, iniciativni a trpezlivejsi. Vytvorili si k obrazku pozitivny postoj a Gprimne
ich zaujimal. Snazili sa v nom hladat posolstvo, myslienku a vypovednid hodnotu. Celkové
vysledky mézu byt ovplyvnené réznymi faktormi, napriklad vztahom Ziakov k vytvarnej
vychove ¢i volnym ¢asom, ktory venuji kreslenim &i aktuélnym prezivanim. Medzi limity
prace patri fakt, ze vyskumnici nemali so Ziakmi vytvoreny dlhodoby a déverny vztah,
¢o mohlo ovplyvnit i odpovede Ziakov zo socidlne znevyhodneného prostredia, napr.
chybal o¢ny kontakt, ziaci hovorili tichSie, odpovedali jednoslovne ¢i nezrozumitelne. Pri
vyskume odporicame, ak ho nebudud uskutocriovat ucitelia alebo vychovavatelia, ktori
déverne poznaju ziakov, ich pritomnost a vyskum uskutoénit na vyssej vzorke. Deficit
vnimame i v nedostatocne rozpracovanej metodike interpretacie a analyzy umeleckych
diel v primdrnom vzdeldvani. Pracu s vizudlnou gramotnostou mézeme vyuzit nielen
v beZznom Zivote, no najma v Skolskom prostredi i mimo vytvarnej vychovy, navrhujeme
preto vytvorit pre buducu prax konkrétnu metodickl prirucku s univerzalnym pouzitim
pre vsetkych uciteloch na danom stupni vzdelavania.

Na zéklade nasich pozorovani pri interpretacii prace dietata zo sociélne znevyhodneného
prostredia sa musia zohladnit jeho osobitné skisenosti a okolnosti, navrhujeme niekolko
odporucani pre ucitelov do pedagogickej praxe:

1. je nutné zistit, ¢i Ziak pochopil obrazku a celkovému kontextu;

2. Ziaka je nutné poznat, aby sme, resp. ucitel vedel spravne zohladnit kultirne pozadie,
¢asto umelecké prejavy mézu odrazat osobné a kultirne skisenosti;

3. zacat jednoduchsimi obrazkami alebo dat Ziakovi na vyber z viacerych;

4. pozorujme i neverbalnu komunikacie Ziaka, ktorymi tiez vyjadruje svoje emocie (ak
je uditel citlivy pozorovatel, vie, kedy je Ziak spokojny a je ochotny spolupracovat);

5. dajme Ziakov viac ¢asu a budte dostatocne trpezlivy;

6. vykonavajte interpretaciu Castejsie, zapisujte si pokroky a vyuzivajte prvky motivécie
a pochvaly.
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Vizudlna gramotnost, interpretacia ¢i analyza si pre pedagogickd prax najma ziakov zo
socidlne znevyhodneného prostredia vyzaduje empatiu, otvorenost a ochotu pochopit
$pecifické perspektivy a okolnosti, ktoré su relevantné pre vlastni osobnl skisenost.
Je velmi délezité pristupovat spolu so ziakmi k umeleckym dielam s re$pektom,
zvedavostou a Uprimnou tizbou po novych vedomostiach.

ZAVER

Vo vyskume sme sa venovali Ziakom primarneho vzdelévania, ktorych sme rozdelili
na dve skupiny. Pri vyskume vizualnej gramotnosti ziakov primareho vzdelévania sme
vykonavali analyzu a interpretaciu obrazku, bez ktorych by sme nemohli dosiahnut
relevantné vysledky. Vysledky druhej skupiny, Ziakov zo socidlne znevyhodneného
prostredia, boli na nizsej drovni. Ucitel by sa mal prostrednictvom vizuélnej gramotnosti
u ziakov snazit rozvijat kompetencie, a to kreativitu, spolupracu, kritické myslenie,
komunikaciu. Samozrejme, aj ich charakterové vlastnosti, a to vytrvalost, vodcovstvo,
zvedavost, socidlne a kultirne povedomie, iniciativu ¢i prisposobivost, ktoré mdzu
napomahat pri rozvijani socidlnych faktorov. Zistili sme, ze Ziaci prvej skupiny radi a lahsie
vytvérali a zdielali pribehy o skimanom obréazku v porovnani so Ziakmi druhej skupiny, aj
ked'sa ich dopytovali na rézne vizuélne prvky. Napriklad pri diskusii o farbach zacal jeden
ziak z prvej skupiny hovorit o pridani dalsich inych vizualnych prvkov, no Ziaci z druhej
skupiny boli pri opisoch velmi konkrétni a nevytvarali medzi prvkami z obrazka véacsie
suvislosti. Zistenia su v stlade s predchadzajdcimi vyskumami, ktoré naznacuju, ze Ziaci
radi rozvijaju suvislosti medzi umenim a vlastnymi Zivotnymi skisenostami (Lopatovska,
2016) a vytvaraju rézne iné pribehy o tom, co vidia (Yenawine, 2003, s. 11). gupéa’kové,
Belesova, Szentesiovéd (2016) tvrdia, ze vzhladom na to, ze sa nik vizudlne gramotny
nerodi, je rovnako treba v rdmci vyucovacich hodin upevriovat u ziakov (1) kriticky
mysliet, (2) komunikaciu obsahov, (3) vediet pozorovat, dedukovat i objavovat pribehy
a (4) vytvarat vyznamy. Na zéklade tychto zisteni odporticame, aby ucitelia viac vytvarali
priestor na diskusiu a interpretaciu v celom edukacnom procese ¢ ponukali Ziakom
dostatok prilezitosti na vyjadrenie.
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VZDELAVANI DETI S DIRBETEM MELLITU 1. TYPU

V MATERSKYCH A ZAKLADNICH SKOLACH V CESKE REPUBLICE FOITA SRTINSKA

VZDELAVANI DETi S DIABETEM MELLITU 1.
TYPU V MATERSKYCH A ZAKLADNICH SKOLACH
V CESKE REPUBLICE

EDUCATION OF CHILDREN WITH DIABETES
MELLITUS 1. TYPE IN KINDERGARTEN AND
PRIMARY SCHOOLS IN THE CZECH REPUBLIC

Edita Satinska’

Abstrakt

Cilem pfispévku a realizovaného Setfeni bylo popsat aktualni moznosti vzdélavani,
edukacni realitu déti a zakl zékladnich $kol s diabetem mellitu 1. typu z pohledu
zékonnych zastupct a identifikovat pfipadné problematické otazky, které se vyskytuji
v rdmci edukacniho procesu déti a zakl s DM 1. v matefskych a zakladnich skolach
v Ceské republice. Vzdé&lavani déti s timto zavaznym chronickym onemocné&nim pfinasi
cetna omezeni a pozadavky, zejména pak na zménu organizace vyuky; a jako stézejni
se ukazuji otdzka odpovédnosti za monitorovani hladiny cukru v krvi a aplikaci inzulinu,
pristup Skolskych zafizeni k prijiméani déti s diabetem mellitu 1. typu, vnimani spoluprace
se Skolskymi poradenskymi zafizenimi, a celkové vnimani podminek vzdéladvani déti
s diabetem mellitu 1. typu.

Kvantitativné orientované studie pfinasi data ziskana prostfednictvim elektronického online
dotazniku distribuovaného zakonnym zastupcim déti z cilové skupiny zprostfedkovanim
pfimého odkazu, o kterém rodice informovaly zapsané spolky sdruzujici rodi¢e déti
s diabetem mellitu 1. typu.

Na zakladé vysledkd Ize konstatovat, ze podminky pro vzdélavani a pfijimani déti
s diabetem mellitu 1. typu v Ceské republice vykazuji fadu variabilnich zkugenosti rodicd,
a to v nékolika oblastech — at uz se jedna o pfistup pfi pfijimani déti do skolskych zatizeni,
vyuzivani podplrnych opatfeni v podobé poradenskych sluzeb nebo personalni podpory,
pficemz variabilita zkusenosti zékonnych zastupcl je znacné polaritni. Mohou z nich
vyplyvat rovnéz urcita rizika jak pro pedagogy, tak pro vzdélavané déti. Pochopeni téchto
specifik a zvyseni informovanosti mlze napomoci sjednotit systém a pfistup ve vzdélavani
a eliminovat tak pfipadnd diskriminacni rizika.

" Ostravska univerzita, pedagogické fakulta, Katedra specialni pedagogiky
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Kli¢ova slova

diabetes mellitus 1. typu, dité, zak, vzdélavani, podplrna opatteni, zdravotnické ukony
ve vzdélavani, komplikace a kognitivni deficity u diabetu mellitu

Abstract

The aim of the paper and the conducted investigation was to describe the current
educational options, educational reality of children and primary school pupils with
type 1 diabetes mellitus from the perspective of legal representatives. The paper also
intended to identify possible problematic issues that occur within the educational
process of children and pupils with type 1 diabetes mellitus in kindergartens and primary
schools in the Czech Republic. The education of children with this serious chronic disease
brings numerous constraints and demands, especially for changes in the organisation
of teaching; and the issues of responsibility for blood sugar monitoring and insulin
administration, the attitude of school facilities to the admission of children with type
1 diabetes mellitus, the perception of cooperation with school counselling facilities,
and the overall perception of the conditions of education of children with type 1 diabetes
mellitus appear to be crucial.

This quantitative study presents data obtained through an electronic online questionnaire
distributed to legal representatives of children in the target group through a direct link,
which parents were informed about by registered associations of parents of children with
type 1 diabetes mellitus.

Based on the results, it can be concluded that the conditions for education and enrolment
of children with type 1 diabetes mellitus in the Czech Republic show a number of variability
in parents’ experiences, in several areas. Specifically in terms of access to schooladmissions,
use of support measures in the form of counselling services or personal support, while
the variability in the experiences of legal representatives is highly polar. There may
also be risks for both educators and the children being educated. Understanding these
specifics and raising awareness can help to unify the system and approach in education
and thus eliminate potential discriminatory risks.

Keywords

Type 1 diabetes mellitus, child, pupil, education, support measures, medical interventions
in education, complications and cognitive deficits in diabetes mellitus
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ZAKLADNIi INFORMACE

Diabetes mellitus 1. typu (dale jen DM 1. typu) je fazen mezi autoimunni onemocnéni.
Jednd se o skupinu metabolickych poruch charakterizovanych ptedevsim chronickou
hyperglykémii. Ta vznika jako disledek poruchy sekrece inzulinu, poruchy tGcinku inzulinu
nebo jejich kombinaci. Vrlikova & Mokan (2005) rozlisuji dva hlavni typy diabetu:

typ 1 (DM 1. typu), ktery vznikd primérné nésledkem destrukce B-bunék pankreatu
produkujicich inzulin a

typ 2 (DM 2. typu), ktery je podminény inzulinovou rezistenci; postupné se pak rozviji
porucha sekrece inzulinu.

Ackoliv se v détské a adolescentni populaci vyskytuji oba typy diabetu mellitu (déle
jen ,DM"). Blize se pak budeme zabyvat DM 1. typu, a to s ohledem na zadmér Setfeni
a prevalenci, ktery je podle Sumnika, Koneéné, Venhacové, Neumanna ,et al.” (2022)
nejcastéjsim typem diabetu diabetu u déti, ten tvofi pfiblizné 95 % pripad.

DM 1. typu mé, podobné jako jina chronickd onemocnéni siroké spektrum sekundérnich
disledkd, proto je nutné na néj pohlizet komplexné. Mnohymi autory Iékarskych
i nelékarskych oborl je tak toto celozivotni zavazné onemocnéni zkoumano z celkového
pohledu, kdy je sledovéno, jak se manifestuje v bio-psycho-socialnich oblastech Zivota,
tedy prostfednictvim multidimenzionalni evaluace. Uzk4 vazba na vzd&lavani je tedy
nesporna.

Projevy, klinicky obraz a komplikace u DM 1. typu

Do klinického obrazu DM patfi Zizert a polydipsie, osmotickd polyurie, nekonstantné
pritomné nechutenstvi a Ubytek hmotnosti zplsobeny ztratou tekutin, snizeni pfijmu
potravy a negativni energetickou bilanci pfi velkych ztratdch glukézy modi, uUnava.
(Vrlikovd & Mokan, 2005).

| po zahajenilécby se mohou objevovat komplikace souvisejici s primarni diagndzou. Mezi
akutnikomplikace DM 1. typu podle Vehnacové & Vehnacové (2006) patii hypoglykemicky
syndrom a diabetickd ketoacidéza (DKA), pficemz zévazné stavy nejsou pfi dodrzovani
|é¢ebného rezimu frekventované. Bézné hypoglykémie jsou podle téhoz zdroje castéjsi.
Vehnédové & Vehnécova (2006) popisuji klinickou manifestaci hypoglykémie symptomy
shrnutymi v nasledujici tabulce.
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Tab. 1 Pfehled symptomu hypoglykémie

Symptomy u DM 1. typu

tremor, palpitace, zrychleny pulz, chladna
Neurogenni (autonomni symptomy) kdze, anxieta
poceni, hlad, parestezie

Unava, slabost, emoéni labilita, bolest
hlavy, zpomalené mysleni a vybavnost, po-
rucha koncentrace i vizu, spavost a nékdy
az porucha védomi a kiece

Neuroglykopenické symptomy

védomi pacienta se neupravuje dosta-
tecné rychle po podani glukézy a/nebo
glucagonu, anebo pokud po zvladnuti
akutni hypoglykémie pretrvava bolest
hlavy, zvraceni, amnézie

Edém mozku pfi tézké protrahované
hypoglykémii

U déti s neuspokojivou kompenzaci, s castéj§im vyskytem a frekvenci akutnich
stavll, dochazi k naruseni euglykémie, a tim i vétsimu riziku zdravotnich komplikaci.
Z dlouhodobého hlediska se jednda o rozvoj nebo progresi mikroangiopatickych stavd —
retinopatie, nefropatie i neuropatie, ale i makrovaskulérni komplikace. (Lebl, Priihova, &
Sumnik a kol., 2018; Sumnik, Koneéna, Venhadova, Neumann, ,et al.”, 2022). Mimoto
jsou mezi lékafi vedeny diskuse o vlivu opakovanych hypoglykémii a hyperglykémiich
na vyvoj mozku (néktefi autofi zminuji strukturdIni zmény mozkové tkané) a souvislost
s kognitivnimi deficity. V neposlednifadé jsou sledovény také zmény emotivity a afektivity
(emocni labilita, deprese apod.). Tyto skute¢nosti potvrzuji zahrani¢ni i tuzemské studie,
konkrétné napt. studie Derfarové, Santové, Cinové a kol. (2016), ktera v ramci sledovani
kvality Zivota déti s DM odhalila u détinad 10 let snizenou psychickou pohodu, intenzivnéjsi
uvédomovani si zévaznosti onemocnéni, coz se manifestuje prozivanim pocitd hnévu
a zlosti. Podle studie tato skupina adolescentll potfebuje vice ¢asu na adaptaci a pfijeti
nemoci. Obdobné popisuje proces pfijeti a vyrovnani se s celozivotnim onemocnénim
longitudinalni studie Siméakové (2021). Deprese, obavy a vztek podle autorky proziva vice
nez 20 % participantd studie. Srovnatelné konstatovani tykajici se osob s DM bez vékové
specifikace Ize najit také u Tmy (2007), ktery ji davé do souvislosti s kvalitou kognitivnich
funkci. Depresivni poruchy, které zaznamenava az u 30% jedinch s diabetickym
onemocnénim vede ke snizeni kognitivni vykonnosti.

Ackoliv ndzory na vliv narusené euglykémie na kvalitu kognitivnich funkci nejsou mezi
odborniky jednotné a upozornuji, ze role hypoglykémie a mira participace rizikovych
faktorl v patogenezi kognitivnich funkci doposud neni jednozna¢né objasnéna,
je nékterymi autory (Venhacovéd & Venhacova 2006; Smahelovd 2017; Tama 2007:
Obermannova & Sumnik 2009) souvislost mezi DM a kognitivnimi deficity deklarovéna.
Tito autoti uvadi, ze dllezitym faktorem rozvoje kognitivni poruch je vék a délka trvani
diabetu. Kognitivni deficity pak odbornici diferencuji podle jednotlivych typd DM. Viz
tabulka 2 prevzata z Timy (2007), shodné je vSak popisuji i vySe uvedeni autofi.
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Tab. 2 Projevy kognitivnich deficitti podle typu DM.

Rozdily kognitivniho deficitu u diabetes mellitus 1. a 2. typu
Diabetes mellitus 1. typu Diabetes mellitus 2. typu
Exekutivni funkce Verbalni pamét, uceni
Psychomotorické tempo Exekutivni funkce
Pozornost
Kognitivni deficit je obvykle mirny. Stfedné tézky kognitivni deficit.
Struktura kognitivniho deficitu je nekonzis- | Konzistentnéjsi struktura deficitu.
tentni Vyss§i riziko demence ve vyssim véku.

Zdroj: Tama, 1. (2007) Diabetes mellitus a kognitivni funkce.

Veskeré uvedené klinické projevy a komplikace, zejména pak deficity kognitivnich funkci,
pfimo ovliviuji procesy uc¢eni a mohou se projektovat a ovliviiovat i $kolnf Uspésnost déti/
zakd s DM 1. typu. Mély by tak byt vedle informaci o dodrzovani |é¢ebnych a rezimovych
opatteni, rizikovych situacich nezbytnou soucasti edukace pedagogickych pracovnikd.

Lééba DM 1. typu — méfeni glykémie, inzulinova terapie

V pfipadé DM 1. typu je aktudlné nejuplatiiovanéjsim pfistupem substitucni 1écba
inzulinem. ReZimové opatteni jsou celozivotni a 24hodinova. Jejich dodrzovani je tedy
nutné zajistit rovnéz v prabéhu vzdélavani. Méfeni hodnot glykémie, stejné tak jako
aplikace inzulinu |ze provadét riznymi zptsoby. V kontextu skolntho prostfedi pak mohou
predstavovat rdznou miru zatéze, ale predevsim otézek k feseni. Monitoring glykémie
se provadi glukometrem. Existuji glukometry vyzadujici odbér malého mnozstvi krve
z prstu pomoci lancety, nasledné pfilozeni prouzku vlozeného do glukometru, ktery
vyhodnoti vysledek, potfebné je také dezinfekce vpichu a bezpecné skladovani odpadu
(prouzky, lancety). Druhou moznosti je pouziti glukometru, ktery odbér krve nevyzaduje,
je sloZen ze senzoru (zavedeného v podkozi) a ¢tecky. Dalsim Gkonem, ktery se v pribéhu
dne provadi je aplikace inzulinu. K aplikaci je mozné vyuzivat rizné pomcky. Inzulinova
pera, inzulinové stiikacky nebo inzulinové pumpy. Kazdy ze zplsobl mé své specifika,
benefity, ale i nevyhody. V pfipadé per, stfikaek je mimo presné stanovené nastaveni
pozadované davky inzulinu, podobné jako u klasického glukometru nutnéd dezinfekce
vpichu, bezpecné skladovani a likvidace nebezpecného a biologického odpadu (pouzity
materidl na dezinfekci a pouzité jehly). Inzulinové stfikacky (tzv. inzulinky) se pouzivaji
spiSe u starsich pacientll, u déti sporadicky. Inzulinova pera jsou vsak frekventovana.
Nevyhodou inzulinovych per je navic také fakt, Ze je potfebné vést evidenci o frekvenci
a mnozstvi aplikovanych davek, coz pfi nedlslednosti mize vést k neuspokojivé
kompenzaci. (Kudlové, Chlup, 2006)
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U glukometrd vyzadujicich odbér krve, inzulinovych stfikacek a per je ve Skolskych
zarizenich tedy FeSeno zajisténi tohoto Ukonu, stejné tak jako zajisténi skladovani
a likvidace odpadu.

Podle Sumnika, Koneéné, Venhacové, Neumanna ,et al.” (2022) jsou pfi neoptimalnim
nastaveni a dodrzovani lécebného rezimu vysoka rizika vzniku pozdnich komplikaci
s fatalnimi disledky v¢. zkraceni celkové délky Zivota o 10 (u DM zjisténych mezi 10.—
18. rokem) resp. az 16 let (u DM zjisténych do 10 roku véku). Autofi déle zddraznuji,
Ze ..."z hlediska rozvoje pozdnich komplikaci jde v pfipadé déti o nejzranitelnéjsi skupinu
pacientd, protoZe proZiji prakticky cely svij Zivot s diabetem. Proto je tfeba jim umoznit
co nejtésnéjsi kontrolu DM a zajistit minimalizaci rizika akutnich komplikaci.” (Sumnik,
Konecna, Venhacova, Neumann ,et al.” 2022, s. 70).

Jak vyplyvé z predchoziho odstavce, dodrzovani pravidelného monitorovani glykémie,
|é¢ebného rezimu i stravovani jsou zasadni a pfimo ovliviuji kvalitu a délku Zivota déti
s DM 1. typu. Proto jsou velmi dilezitou otazkou pfi prijimani ditéte do skolského zafizeni
a zajisténi optimalnich podminek pro |é¢ebny rezim.

Pro mnohé feditele skolskych zafizeni jsou méreni a aplikace synonymem pro zdravotni
tkony (sluzby), které mize provadét pouze kvalifikovany zdravotnicky personal. Regeni
téchto Ukond vsak nebylo a doposud neni uspokojivé legislativné doreseno, byt od 1.
ledna 2022 byl vydan oficidlni metodicky pokyn k feseni téchto situaci, kterému se déle
vénujeme v diskusi.

Incidence a vyvojovy trend

V soucasné dobé DM 1. typu postihuje priblizné kazdé ctyrsté dité, ¢imz se radi mezi
nejcastéjsi chronickd onemocnéni détského véku. Incidence pfipadd a vyvoj poctu
déti s DM 1. typu je podle Sumnika, Koneé¢né, Venhacové, Neumanna ,et al.” (2022,
s. 65) sledovéan od roku 1989. Z tdaji Ceského registru détského diabetu vyplyva ,..7e
incidence diabetu se za minulych 30 let vysplhala z 6,8 novych pfipadd diabetu 1. typu
(DM1) / 100 000 déti stejného véku / rok v roce 1989 az na aktuélnich 25, tedy vice nez
trojnédsobek.”

Pro podrobnéjsi prehled uvadime trend vyvoje a incidence déti s DM 1. typu podle
databaze CENDA - Ceskd nérodni diabetické databéze, ktery potvrzuje stoupajici
tendenci. V monitorovaném obdobi od roku 2013 do roku 2020 dosahoval celkovy narist
(bez vékového zohlednéni) 74 %. Rovnéz v jednotlivych vékovych kategorii 6-12 a 12-18
let mGzeme sledovat vrdstajici trend (viz tab. 3 a grafu 1)
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Tab. 3 Incidence vyskytu DM 1. typu v détské populaci v CR

pocet
pacientd
ke konci | vék0-6 | vék 6-12 (vék 12-18
rok roku* let** let let

2020] 3697 252 1151 661
2019I 3439 256 1108 448
2018 3248 257 1090 442
2017 3135 258 1086 387
2016 2917 236 1083 341
2015 2716 227 1048 280
2014 2463 227 957 222
2013 2096 254 887 173

* data pochaziz Ceské nérodni détské diabeticka databaze (CENDA); zachytnost pacientt
v CENDovi ¢&inila v roce 2020 pfiblizné 90 %

Graf 1 Trendy vyvoje poétu déti s DM 1 typu. v CR v letech 2013-2020

Vyvoj poctu déti s DM 1. typu v CR v
letech 2013 - 2020
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Z pohledu vzdélavani predstavuji nejvyznamnéjsi skupinu déti predskolniho véku (od 2-6)
a zaci 1. stupné zakladnich skol (6-11 let). Ddvodem je nutnost zajisténi nejen organizace
vyuky, ale predevsim odpovidaji zajisténi rezimovych opatfeni — monitorovani glukézy,
aplikace inzulinu, dodrzeni davek a slozeni stravy, kdy u uvedené vékové skupiny nelze
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vzdy spoléhat na plnou samostatnost. Soucasna legislativa garantuje détem/zékdm
se specialnimi vzdélavacimi potfebami podpdrna opatteni, jimiz se rozumi nezbytné
Upravy ve vzdélavani a skolskych sluzbach odpovidajici zdravotnimu stavu, kulturnimu
prosttedi nebo jinym Zivotnim podminkam ditéte, 24ka nebo studenta (Skolsky zakon).

Vyzkumny problém

Zéjem o diskutovanou problematiku vznikl na zékladé reflexe rodicl a odbornych
pracovnikd Skolskych poradenskych zafizeni, ktefi se podileji na inkluzi déti s DM 1.
typu. Tyto zkuSenosti dlouhodobé poukazuji na nejednotnost v pristupu k pfijimani
a zaskolovani détis DM 1. typu. Mezi nejdiskutovanéjsi patfi otazka spojovana s procesem
realizace zdravotnich GkonU ve Skolédch, resp. podavani |éCiv, ktera ve skolské legislative
dlouhodobé absentuje a dostéva oba subjekty vzdélavaciho procesu do patové situace.
Charakter onemocnéni a podminky jeho lécby vyZzaduji minimalné feseni zplsobu
dohledu, odpovédnosti a v praxi toto mnohdy predstavuje tzkou vazbu na personalni
podporu ve vzdélavani (asistent pedagoga, osobni asistent, zdravotnik).

tohoto textu pak byla selektovana vybrana data, tésnéji korespondujici s vyzkumnym
problémem.

Cile Setfeni

Hlavnim cilem Setfeni bylo popsat a zhodnotit edukaéni realitu déti a zakl zakladnich

kol s DM 1. typu z pohledu zdkonnych zastupctli a identifikovat pfipadné problematické

otazky, které se vyskytuji v rdmci edukacniho procesu déti a zakd s DM 1. typu v matefskych

a zékladnich skolach v CR.

Dil¢éi cile smérovaly ke

1. zhodnoceni pfistupu skoly k pfijimani a vzdélavani ditéte s DM 1. typu zékonnymi
zastupci

2. zhodnoceni vyuzivani aimplementace selektovanych podpdmych opatfeni — personélni
zajisténi pfi dodrzovani rezimovych opatfeni

3. celkového hodnoceni spoluprace se Skolskym poradenskym zafizenim zakonnymi
zastupci ditéte s DM 1. typu

4. celkového hodnoceni a nahled zakonnych zéstupct na aktualni systém zajisténi péce
o dité/zéka s DM 1. typu v edukaénim procesu

Metoda sbéru dat

Pro ziskani dat byl vyuzit elektronicky online dotaznik sestavajici z 16 polozek (7 polozek
semiuzavienych s jednoduchym vybérem, 4 polozky s moznosti volnych odpovédi, 2
skalové polozky typu sémanticky diferencial, 1 polozka semiuzaviena s vicendsobnym
vybérem, 1 polozka dichotomickd, 1 polozka hierarchickd). Zajisténi distribuce odkazu
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dotazniku probihalo ve spolupréci se zapsanymi spolky sdruzujicimi rodic¢e déti s diabetem
mellitu, a nasledné také formou snow-ball sampling - distribuci odkazu samotnymi
zdkonnymi zastupci déti s DM 1. typu prostrednictvim sociélnich siti.

Vysledky klicovych parametrd jsou vyjadreny v ¢etnostech a %; zpracovani vysledkd bylo
realizovéno s vyuzitim Microsoft Excel.

Vyzkumny soubor

Vzhledem k zaméteni vyzkumu, ktery je orientovany na problematiku nezletilych déti
ve vzdéladvacim procesu, tvorili vyzkumny soubor zékonni zéastupci déti s DM 1. typu.
Primy odkaz navstivilo 258 respondent(, z toho 106 respondentl dotaznik vyplnilo —
navratnost byla 41, 1%.

Vybér vzorku vyzkumného souboru byl stratifikovany — definovany podminkami, kdy byly
pozadovany odpovédi zakonnych zastupcl déti s DM 1. navstévujici matefskou skolu
nebo zakladni gkolu (1.-9. roénik) na Gzemi Ceské republiky. Zastoupeni déti s DM 1. typu
v jednotlivych ro¢nicich bylo nasledujici:

Matefskou skolu bézného typu navstévovalo 22 déti, 1. roénik bézné zakladni skoly
navstévovalo 15 déti, 2. roénik bézné zakladni skoly navstévovalo 13 déti, 3. ro¢nik bézné
zakladni skoly navstévovalo 8 déti, 4. ro¢nik bézné zékladni skoly navstévovalo 9 déti, 5.
ro¢nik bézné zakladni skoly navstévovalo 8 déti, obdobné 6. roénik bézné zakladni skoly
navétévovalo 8 déti a 7. ro¢nik bézné zakladni skoly navstévovalo 8 déti. 8 roénik bézné
zakladni skoly navstévovalo 6 déti a 9. roénik navstévovalo 6 déti.

Cile vyzkumu byly orientovény na pfijimani a prabéh vzdélavaciho procesu déti s DM 1.
typu, proto Udaje o véku, pohlavi, vzdélani nebo socialnim statutu zdkonnych zastupct
(respondentll) nebyly povazovany za relevantni a nebyly proto pozadovany. Zjistovany
byly pouze Udaje geografické (kraje, kde jsou déti vzdélavany).

Vyzkumného setfeni se zGcastnilo 19 respondentl z Olomouckého kraje, 15 respondentl
z Prahy, 13 respondentd ze Stfedoceského kraje, 11 z Moravskoslezského kraje, 9
respondentli ze Zlinského kraje, 8 respondentl z Jihomoravského kraje, 7 respondentd
z Jihoceského kraje, 6 respondentd z Kralovehradeckého a 6 respondentt z Pardubického
kraje, 5 respondentd z Libereckého kraje, 3 respondenti Vysociny, 2 respondenti
z Usteckého kraje, 1 respondent z Karlovarského a 1 respondent z Plzefiského kraje.

Vysledky vyzkumu

K otazkdm pfijimani a vzdélavani ditéte s DM 1 typu. se vztahuji vysledky prezentované
v grafech 2 a 3.

Jedna z vybérovych polozek dotazniku zjistovala postoj a pfistup vedeni skolskych
zafizeni k pfijeti a vzdélavani ditéte/zaka s DM 1 typu.

3
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Graf 2 Reakce a pfistup vedeni skolského zaFizeni pfi sdéleni diagnézy
a pozadavku na vzdélavani

Pristup vedeni skolského zafizeni k prijeti ditéte/zaka s DMI.

Vedeni bylo pfistupné, $kola/skolka byla ochotna se

dohodnout o
Skola/3kolka byla ochotna dité p¥ijmout, ale byl problém 19
se zajisténim podavani lékd
Jina... 13
Skola/3kolka byla ochotna dité pfijmout, postupné se viak 5
kumulovaly obtize a museli jsme zafizeni zménit

PFi sdéleni diagndzy a pozadavkd souvisejici s rezimem 5

ditéte nas zafizeni odmitlo
0 10 20 30 40 50 60 70

Z 60,4% (64 responsi) byla zastoupena odpovéd' s kladnou reakci, kdy vedeni bylo
ochotné se na prijeti a podminkach vzdélavani dohodnout. V 17,9% (19 responsi) byla
kola ochotna dité pfijmout, problém vsak byl se zajisténim podavani [é¢iv a méfeni
hladiny glykémie. V 9,4% byl proces vzdélavani ditéte s DM 1. typu problematicky
budto z divodu kumulace obtizi a ved| az ke zméné zafizeni (takto odpovédélo 4,7 %
respondentli — 5 responsi) nebo bylo pfijeti ditéte/zaka s DMI. skolskym zafizenim apriori
zamitnuto (takto odpovédélo 5 respondentd, tzn. ve 4,7% pripadd). V individualnich
odpovédich, které tvorily 12,3 % (13 responsi) bylo mozné vysledovat podobnosti, které
shrnuje tabulka 4.
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Tab. 4 Analyza volné odpovédi k otazce reakce a p¥istup vedeni skolského
zafizeni p¥i sdéleni diagnézy a pozadavki na vzdélavani

Odpovédi Cetnost

Zakonny zéastupce ditéte pracoval jako pedagog nebo asistent pedagoga,
nebo mu toto misto bylo nabidnuto, a pak bylo vedeni skolského zatizeni 3
k prijeti ditéte pistupné.

Prijeti ditéte, ale nasledné nedodrzovani dohodnutych podminek
a rezimovych opatfeni (neumoznéni méfeni, omezeni v Ucasti 3
na mimoskolnich aktivitach, Sikana)

Dohled pfi aplikaci/aplikace inzulinu, stravovani 3
(v jednom dokonce nutné Gcast pravnika) 1
Rozdilné zkugenosti z MS a Z5 2

Za podminek definovanych skolskym zatizenim (napf. garance asistenta
pedagoga, Ucast rodice)

Predchozi zkusenost se vzdélavanim ditéte s DMI. 1

celkem 13

Ackoliv se trend pfistupu skolskych zafizeni k pfijimani déti s DMI. jevi pozitivné, protoze
vice nez v 60% odpovédi hodnotili zdkonni zastupci ochotu zafizeni pfijmout dité/zéka
s DM 1. typu, z dat vyplyva, Ze tato skute¢nost neni v ramci CR jednotnd, a tudiz neni
garantovan véeobecny rovny piistup k této cilové skupiné. Alarmuijici jsou pak zkusenosti
rodict, ktefi byli z divodu diagnézy DM 1. typu odmitnuti nebo byli nuceni skolské
zafizeni zménit. Zde zahrnujeme i odpovédi, které obsahovaly vyhrady k dodrzovani
rezimovych opatfeni nebo jinych omezenich (napt. Gcast na mimoskolnich aktivitach).
V takovychto pfipadech by pak bylo mozné hovotit az o diskriminaci. Reflektujeme vsak
fakt, Ze zndme okolnosti prezentované pouze jednou stranou, a ze chybi podrobnéjsi
informace o didvodech odmitnuti nebo zmény na strané skolského zafizeni. Moznym
argumentem pro vySe uvedené zkuSenosti mize byt nutnost monitoringu glykémie
a aplikace inzulinu — tedy Gkony zdravotnické povahy a skutecnost, Ze pro zajisténi péce
o déti a zdky s DM 1. typu absentoval v dobé vyzkumného Setfeni legislativni rdmec, ktery
by danou situaci fesil.

Dale byli zdkonni zastupci dotazovani, jaké hlavni otézky fesili s vedenim skoly pfi jednani
o prijeti ditéte/zéka do Skolského zafizeni. Odpovédi sefazovali hierarchicky podle
vyznamnosti.

15
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Graf 3 Nejcastéji FeSené otazky pfi prijeti ke vzdélavani
NejCastéji reSené otazky pri prijeti ke vzdélavani

méfeni hladiny cukru v krvi (dohled nebo

] . 4,8
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Z uvedenych dat je zfejmé, ze nejdilezitéjSimi a nejcastéji feSenymi otazkami je zajisténi
tkond méfeni a aplikace inzulinu. Za podstatné vsak Ize povazovat i ¢innosti, které mohou
vést k rizikovym situacim a akutnim komplikacim (pf. vyrazny pokles hladiny cukru pfi
télesné aktivité, nebo pfi nemoznosti dodrzet intervaly mezi aplikaci inzulinu a konzumaci
stravy). Zajisténi davkovani nebo méteni jednotek pfi vydeji jidla byly hierarchicky fazeny
azna poslednimista. V pfipadé déti vzdélavanych v matefskych skolach, by tento vysledek
mohl byt ovlivnén napt. zkrdcenym pobytem a stravovanim mimo skolské zafizeni. Pro
tuto hypotézu by viak byla nutna dalsi investigace a verifikace predpokladané hypotézy.
Odpovédi v této polozce nejsou nijak prekvapivé; byly spise ocekdvané a do jisté miry
prispivaji k vysvétlenim dat z pfedchoziho grafu.

V souvislosti s prechozimi polozkami bylo zjistovéno, jak byli pedagogicti pracovnici
a vedeni skoly seznameni s |é¢ebnym rezimem.
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Tab. 5 Zpusoby seznameni s |ééebnym reZimem
Odpovédi Cetnost %
pisemnou smlouvou mezi rodi¢em a skolou 8 7,55%
Ustni dohodou mezi rodi¢em a $kolou 59 55,66%
prostfednictvim doporuceni skolského poradenského 4 377%
zafizeni (PPP, SPC) '
prostfednictvim konzultace s edukacni diabetickou sestrou 1 0,94%
Ustné i pismenou smlouvou 6 5,66%
ustni dohodou + prostfednictvim doporuceni SPZ 8 7,55%
pisemnou smlouvou a prostfednicvtim doporuceni SPZ 5 4,72%
pisemnou smlouvou + prostfednicvtim doporuéeni SPZ + o
edukaci dia sestrou ! 0.94%
Ustni dohodou + edukaci dia sestrou 2 1,89%
jiné 8 7,55%
Ustni dohodou + jiné 2 1,89%
prostfednicvtim doporuéeni SPZ + jiné 1 0,94%
véemi dostupnymi formami 1 0,94%
odpovédi celkem 106 100,00%

Nejcetnéjsi odpovédi (59 responsi) zastoupenou v 55,66% byla Ustni dohoda mezi
rodi¢em a $kolou. Shodny pocet odpovédi (8 responsi) 7,55% predstavovaly pisemné
smlouvy mezi zdkonnymi zéstupci a $kolou nebo kombinace doporugeni SPZ a Ustni
dohody mezi zdkonnymi zastupci a skolou. Celkem ve 3 ptipadech byli pedagogicti
pracovnici edukovani diabetickou sestrou, z toho ve 2 pfipadech pak jesté v kombinaci
s Ustni dohodu mezi zadkonnym zastupcem a Skolskym zatizenim. Nasledovaly dalsi
varianty distribuce informaci o 1é¢ebném rezimu a pozadavcich na jeho dodrzovani —
Ustni dohodou a pisemnou smlouvou mezi rodi¢em a $kolou (6 responsi) v 5,66 % a pouze
prostfednictvim doporuéeni SPZ (4 response) v 4,72 %. Dal$i odpovédi se pohybovaly
v jednotkéch (viz tabulka). V pfipadé odpovedi Jiné (8 responsi), kterad byla evidovana
v 7,55% se jednalo zejména o pfimou edukaci pedagogickych pracovnikd zakonnymi
zéstupci, v 2 pfipadech respondentky dochazi (do 8. r. dochézela) do skolského zafizeni
a veskeré Ukony spojené s dodrzovanim lé¢ebného rezimu zajistovaly samostatné. V 1
pripadé bylo v uvedeno, ze $kolské zafizeni odmitlo znat jakékoliv informace a podrobnosti
o lécebném rezimu.

Vzhledem k charakteru pozadavkd je dominance Ustni dohody prekvapiva. Koresponduje
sice s vysledky odpovédi na otazku pfistupu skolskych zafizeni, a svédéi o jejich ochoté
s détmi s DM 1. typu pracovat, na druhou stranu mize byt vnimano definovani podminek
jako vagni a nestanovujici jasna pravidla nebo pfipadné krizovy plan pfi feseni vzniklych

n
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akutnich komplikaci. V pfipadé pisemnych smluv je obtizné tyto hodnotit, nebot v ramci
Setfeni nebylo zjisStovano, zda se jednalo o smlouvy sepsané odpovédnou osobou
s pravnim vzdélanim, a v pfipadé sporu mezi subjekty by tak mohly byt povazovany
za sporné.

Z predchozich dat vyplyva, ze na zajisténi podminek a podpore pfi vzdélavani se podili
také Skolskéd poradenskd zafizeni. Bezplatné poradenstvi je definovano skolskym
zékonem jako jedno z podpirnych opatfeni. Dalsi z otdzek tedy sméfovala ke zmapovani
vyuziti poradenskych sluzeb zékonnymi zastupce déti s DM 1. typu. Ze zékladnich dat
vyplynulo, ze 59 respondentt (55,7 %) poradenské sluzby nevyuziva, zatimco 47 (44,3 %)
respondentl uvedlo, Ze sluzby poradenskych zafizeni vyuziva. Data byla podrobena
dal$imu tfidéni s cilem vysledovat, zda je tento fenomén spojen s regionalni oblasti (napf.
které mohly vysledky v dotazniku ovlivnit (napf. nevyuzivani sluzeb center z ddvodu
obtizené dostupnosti SPZ atp.).

Tab. 6 Spoluprace se skolskymi poradenskymi zafizenimi v jednotlivych krajich.

kraje NE ANO Celkovy
soucet
Jihocesky 5 2 7
Jihomoravsky 2 8
Karlovarsky 1 1
Kralovéhradecky 4 2 6
Liberecky 1 5
Moravskoslezsky 3 8 11
Olomoucky 12 7 19
Pardubicky 2 4 6
Plzerisky 1 1
Praha 8 15
Stredocesky 9 4 13
Ustecky 2 2
Vysocina 3 3
Zlinsky 4 5 9
Celkovy soucet 59 47 106

Fokus byl vénovan i zastoupeni jednotlivych typd poradenskych zafizeni — Pedagogicko —
psychologické poradny a Specidlné pedagogicka centra. Prehled vysledkd uvadime nize
v tabulce 7. V 30% vyuzivali zdkonni zéstupci sluzeb Speciadlné pedagogickych center
a ve 22 % procentech sluzeb Pedagogicko — psychologickych poraden.
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Tab. 7 Vyuzivani poradenskych sluzeb podle typu skolského poradenského
zarizeni

Vyuzivani poradenskych sluzeb podle typu skolského poradenského zafizeni
e Cetnost o
typ zafizeni odpovédi %o
Pedagogicko - psychologické poradna 23 22
Specialné pedagogické centrum 32 30
Z4dné 51 48

Ackoliv oba typy $kolskych zatizeni maji shodné kompetence v pfiznavéani podplirnych
opaten, jisté odliSnosti v praci zde existuji. Ve 48% viak zakonni zastupci sluzeb SPZ
nevyuzivaji viibec. Volné odpovédi naznaluji, ze SPZ jsou vyhledavana i na podnét
Skolskych zaFizeni, jednim z ddvodl je nutnost vyjadfeni SPZ p¥i doporugeni personalni
podpory (asistenta pedagoga a dalSich) ve skolském zafizeni.

Formy personélni podpory jako podptrnych opatreni jsou explicitnéji determinovany
Vyhlédskou 27/2016 Sb. o vzdélavani zakd se specidlnimi vzdélavacimi potfebami
a zakd nadanych, ve znéni pozdéjsich predpistl. V pfipadé déti s DM 1. typu se v rdmci
podpdrnych opatfeni jednd zejména o personalni podporu podle § 5 tedy o asistenta
pedagoga pfipadné podle § ? o plsobeni dalsich osob poskytujicich podporu (zejména
osobni asistent), ke kterym se podle daného predpisu vyjadfuje $kolské poradenské
zatizeni.

Z dat ziskanych dotaznikem byl sestaven prehled zajisténi personalni podpory pfi
dodrzovani lé¢ebného rezimu v jednotlivych rocnicich. Mimo osobniho asistenta
a asistenta pedagoga byli do vybérovych polozek zafazeni také pedagogicky pracovnik
(ucitel) a zdravotnik — externi pracovnik se zdravotnickym vzdélanim, ktery poskytuje
zdravotnické sluzby (nejcastéji home care service).

9
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Tab. 8 Distribuce personalni podpory podle roéniku

MS

1. roénik

2. ro¢nik

3. roé¢nik

4. roénik

5. roénik

6. roénik

7. roénik

8. ro¢nik

9. roénik

celkem
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Graf 4 Distribuce personalni podpory podle roéniku

Distribuce personalni podpory
v jednotlivych roc¢nicich

14
12
10
8
6
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rocnik pognik ’ ; 5
roeni roenik  » : 6.
roc¢nik rocnik 7.
rocnik - : ;
rocnik rocnik v
ro¢nik
m uditel/ka osobni asistent*
M asistent pedagoga* W vyZzadana pfitomnost rodice
dité si zajistuje vSe samo dité si zajistuje vSe samo po tel. konzultaci s rodi¢em

*osobni asistent — socialni sluzba hrazena zékonnymi zastupci, ev. osobni asistenci
zajistuji sami rodic¢e nebo osoba z fad rodinnych pfislusnikd

*zdravotnik — jedna se zde o externiho pracovnika se zdravotnickym vzdélanim, kterého
zajistuji zakonni zéstupci prostrednictvim osSettujiciho lékare, jako tzv. home care sluzbu.

Podle informaci z terénu existoval predpoklad, ze personélni podpora je ve vyssi
mife vyuzivana v nizsich rocnicich, zatimco ve vyssich rocnicich, zejména na druhém
stupni se mira personalni podpory snizuje. Data tento pfedpokladany trend naznacuiji.
Nejvyrazn&jsi je personalni podpora v MS, 1. a 2. roéniku zakladnich gkol. Nejéetn&jsi
skupinou zajistujici dohled pfi méfeni a aplikaci inzulinu jsou pedagogicti pracovnici —
asistenti pedagoga, nasledné pak vyucujici. Od 5. do 9. ro¢niku prevladad samostatnost
ditéte s moznosti konzultace se zdkonnym zastupcem napt. telefonicky apod.

V 17 % byly uvadény multiodpovédi (napf. rodic, asistent pedagoga, dité samostatné),
jako prevazuji vsak byly zapocitany ty, které jsou chapény jako podpirna opatfeni —
asistent pedagoga, vyucujici, osobni asistent, zdravotnik. V polozce ,Jiné” byly nalezeny
shody v pfipadech, kdy zdkonny zéstupce byl zaroven pedagogickym pracovnikem nebo
zaméstnancem $koly a soucasné ditéti zajistoval dohled, pfipadné méreni a aplikaci (3
odpovédi); a také v pfipadé, kdy nebyla vyzadovéna trvala ptitomnost rodice ve skolském
zafizeni, ale kdy rodi¢ po dohodé s pedagogem do skoly dochézel, nesetrvaval ve skole
po celou dobu vyuky (3 odpovédi). Pfipady vyzadujici pfitomnost rodic¢e, nebo kdy rodi¢
dochézel do skolského zafizeni nebo nutnost osobni asistence mohou byt vnimany
jako nestandardni ve srovnani s podminkami, které standardné détem se specidlnimi
vzdélavacimi potfebami garantuje stat.
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Pohled na jednotnost a soucasné podminky vzdélavaciho systému a pfistupu Skolskych
zafizeni k détem a zakim s DM 1. typu byl zjistovan prostfednictvim sémantického
diferencidlu. Vysledky shrnuje graf 5. Na zakladé primérného skére je mozné stanovit
vnimani soucasné situace ve vzdélavani déti s DM 1. typu. Pokud se skére pohybovalo
v intervalu [-0,5; 0,5] je mozné hovotit o neutralnim vnimani aktualnich podminek pfijeti
a vzdélavani déti s DM 1. typu do skolskych zafizeni. Pfi dosazeni skére nad 0,5 je mozné
hovofit o pozitivnim vnimani podminek vzdélavani. Skére pod -0,5 indikuje negativni
vnimani podminek.

Graf 5 Nazory na aktualni podminky vzdélavani déti/zaka s DM 1. typu

Odpovéd = =/ =il 0 1 2 3

problematicks ® | 8(7,5%) | 12(11,3%) | 18(17,0%) | 14 (13,2%) | 24 (22,6%) | 15 (14,2%) | 15(14,2%) | ® bezproblémové

nejednotné 20(18,9%) | 9(8,5%) | 22(20,8%) & 26(24,5%) | 10(9,4%) | 11(10,4%) @ 8(7,5%) jednotné
obtié fesitelné 6(5,7%) 8(7,5%) | 17(16,0%) | 34(32,1%) 14 (13,2%) @ 20(18,9%) | 7(6,6%) snadno fesitelné
problematické m bezproblémové
nejednotné 20,4) jednotné

obtizné feditelné 072} snadno fesiteiné

Celkové vysledky detekuji neutralni postoj rodicd k aktualnim podminkdm vzdélavani
déti s DM 1. typu. Nejvyznamnéji se od stfedové neutralni hodnoty odchyluje nazor
na jednotnost podminek ve vzdélavani, ktery inklinuje k negativnim hodnotam. Vysledky
skal orientovanych na problemati¢nost feseni a miru fesitelnosti jsou orientovany
do pozitivnich hodnot.

Nazory zakonnych zastupcl a navrhy na feseni nebo zlepseni otazek okolo vzdélavani
déti a zakd s diabetem mellitu 1. typu je mozné shrnout podle dotaznikovych odpovedi
do nasledujicich okruht. V tabulce 9 je uvedena jak cetnost odpovédi, tak vyjadreni
procentudlni podilu z celkového poctu odpovéedi.

Tab. 9 Navrhy na zlepSeni moZnosti edukace déti s DM 1. typu

odpovéd cetnost %
Vétsi informovanost 31 29,20%
Edukace pedagogt 15 14,20%
Jednotny postup/metodika/ legislativni ukotveni 7 6,70%
Narok na personalni podporu asistent pedagoga/skolni

. 16,10%
zdravotnik
zdravotnik 6

asistent pedagoga 11
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Graf 6 Navrhy na zlepseni moznosti edukace déti s DM 1. typu

NAZORY RODICU NA RESENi/ZLEPSENI SITUACE

M Vétsi informovanost
Edukace pedagogl

B Jednotny postup/metodika/ legislativni ukotveni

W Narok na personalni podporu asistent pedagoga/skolni zdravotnik
zdravotnik

M asistent pedagoga

Jako kli¢ovou pro feseni situace vnima 29,2 % zékonnych zastupct zvyseni informovanosti
pracovnikd Skolskych zafizeni o diagnéze DM 1. typu, soudasné 14,2% zakonnych
zastupcl uvadi jako podstatny cinitel pfimou edukaci pedagogickych pracovnikd
v oblasti méreni aplikace a rizika moznych akutnich komplikaci, a jak v takovém pfipadé
reagovat. V 16,1 % pfipadi zakonni zéstupci by jako efektivni feSeni shledavali legislativni
narok na personélni podporu. Z uvedenych 16,1% se pak 35% (6 jedincd) vyjadfilo,
Ze by se mélo jednat o zdravotnika a 65 % (11 jedincll) povaZzuje za fesenti situace nezbytny
narok na podporu asistentem pedagoga. 6,7 % respondentl pak povazuje za nezbytné
nastaveni jednotné metodiky a legislativni zmény upravujici podminky pro zajisténi
|é¢ebného rezimu a Ukonu souvisejicich s mérenim a aplikaci [écCiv.

DISKUSE

Vzdélavani déti s DM 1.typu predstavuje v soucasné dobé stale diskutovanéjsi otazku,
nebot incidence déti s timto onemocnénim v populaci, a tedy i ve skolskych zatizenich
v poslednich letech stoupéa. Zaroven jsou ve vztahu k onemocnéni vyzadovana specificka
lécebnd opatfeni vcetné nutnosti podavani |ékd a dodrzovani lécebného rezimu
nezbytného k zajisténi eliminace nebo alesport degrese akutnich i dlouhodobych
zdravotnich komplikaci.

Cilem vyzkumu bylo popsat a zhodnotit edukacni realitu déti a zakd zékladnich kol
s DM 1. typu z pohledu zékonnych zéstupct a identifikovat problémovych oblasti, které
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se mohou v ramci edukacniho procesu vyskytovat. Na procesu zacleriovani do vzdélavani
a na pribéhu vzdélavani se podili fada faktord, které byly v rdmci $etfeni monitorovany
— vyuzivani a implementace selektovanych podpdrnych opatreni, kterd lzce souvisi
se spolupraci zakonnych zastupct se Skolskymi poradenskymi zafizenimi. Prostor byl
vénovan i vyjadieni ndzoru zékonnych zastupci na zlepseni soucasnych podminek.
Shrnuti: Ze ziskanych dat vyplyva, Zze podminky pro vzdélavani a pfijimani déti s DM
1. typu v Ceské republice vykazuji fadu variabilnich zkugenosti rodi¢d, a to v nékolika
oblastech, pricemz variabilita zkuSenosti zakonnych zéstupcl je znacné polaritni
- od bezproblémovych az po vyrazné komplikace vedouci k nucenym zménam
Skolského zafizeni nebo nepfijeti ditéte s diagndzou DM 1. typu ke vzdélavani, zejména
v ,hepovinném” predskolnim vzdélavéni. Diskrepance byly zjistény v pfipadé vyuzivani
poradenskych sluzeb, které jsou zajiStovany rdznymi poradenskymi zafizenimi nebo
v témér poloviné pfipadll vyuzivana nejsou vibec. Podobné implementace personalni
podpory pfi vzdélavani vykazuje znacnou variabilitu — asistenta pedagoga, osobni
asistenci, zdravotnicky personal, pfitomnost zdkonného zastupce. Data vSak ukazuji,
Ze personalni podpora ve skolském zafizeni s vékem jedince s diabetem mellitu 1.
typu kleséd a je saturovana podporou ve formé konzultace se zédkonnym zastupcem
prostfednictvim mobilnich zafizeni nebo jsou jedinci s DM 1. typu samostatni.
Dodrzovani lé¢ebnych opatteni a rezimu vsak v mlad$im véku vyzaduje dopomoc nebo
alespon dohled. Data ukazuji, ze pravé cinnosti souvisejici s dodrzovanim lécebného
rezimu (méfeni glykémie a aplikace inzulinu) jsou nejdiskutovanéj§imi organizacnimi
otdzkami pfi pfijiméani ditéte/ zaka do Skolského zafizeni. Soucasna skolské legislativa
nedisponuje dostateénym vymezenim, jak v téchto pfipadech postupovat. Jak zédkonni
zéstupci, tak vedeni skolskych zafizeni tak celi fadé uskali, pfestoze stat garantuje détem
a zakim se specidlnim vzdélavacimi potfebami rovny pfistup ve vzdélavani. Vedeni
Skolskych zafizenf tak s rodici fesi situaci riznymi formami dohod, pfevazné pak Ustnich,
které vSak mohou byt z hlediska zdravotnich komplikaci a stavd rizikové. Vzhledem
k situaci, kdy pocet déti/ zakl se DM 1., ve Skolskych zafizenich stoupd, byla z podnétu
Pracovni skupiny pro péci o chronicky nemocné déti ve $kole Ceské pediatrické
spolegnosti Jana Evangelisty Purkyng, iniciovana jednani MSMT a MZD smétujicich
k ¥edeni této situace. Vystupem je Sd&leni MSMT a MZD k zajisténi zdravotnich sluzeb
ve Skolach a skolskych zafizenich. Lze fict, Ze toto sdéleni poskytuje urcitd voditka, jak
je mozné v pripadech zajisténa péce o dité s DM 1. typu postupovat, nicméné je nutno
dodat, Ze tento dokument nefesi situaci komplexné.

Jedna se o dokument, ktery nema z pohledu legislativy pravné zavazny charakter. Je zde
primarné doporucovan postup adresovani |ékare s zadosti o indikaci poskytovani domaci
péce, kde v registru poskytovatell zdkonny zastupce muze sluzbu zajistit. Nespornou
vyhodou je jisté disponibilita kvalifikovanym zdravotnim personélem, ktery zarover zajisti
likvidaci biologického a nebezpecéného odpadu. Na druhou stranu vytizenost téchto
sluzeb je znacna a dostupnost v mensich aglomeracich nizka, proto je obtizné aplikovat
tyto sluzby plosné a zarucit tak rovny pfistup véem jedinctim s DM 1. typu. Dal$im moznym
Uskalim je skutecnost, ze potifeba monitorovani glykémie muize byt ¢astéjsi nezli cyklicky
provadéna aplikace inzulinu.
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Dokument Sdé&leni MSMT a MZD k zaji$téni zdravotnich sluzeb ve $kolach a $kolskych
zafizenich variantu nedostupnosti domacich zdravotnickych sluzeb pripousti, ale
navrhované feseni v takovéto situaci v podstaté kopiruje soucasnou situaci — tedy
problém koncepcné nefesi. Pripousti sice, ze podle vyjadieni MZD podani ¢i aplikace
léku nebo provedeni osetfovatelského vykonu pedagogickymi pracovniky na drovni
tzv. ,rodinné péce” nebo ,edukované osoby” v dobé, kdy maji dité v péci (napf. doba
vyucovani), vykonat na zadkladé dohody se zdkonnym zastupcem mdlze, ale s plnou
odpovédnosti, a to véetné odpovédnosti za pfipadné poskozeni zdravi ditéte v pfipadé
napt. chybného podani [éku (opomenuti, zdména) nebo provedeni vykonu. Zarover vsak
dokument dodéava, Ze se nejedna o Ukony, které mize zaméstnavatel na pedagogickych
pracovnicich vynucovat, at uz ze strany zaméstnavatele nebo ze strany rodicl. Je zfejmé,
Ze zde proti sobé stoji odpovédnost vedoucich pracovnikd skolskych zafizeni za prava
a bezpecnost zaméstnancd proti pravu ditéte na vzdélavani za podminek, vyzaduijicich
Ukony, které nejsou v kompetenci pedagogickych pracovnikd.

V odpovédich zdkonnych zéstupci na FeSeni situace se objevuje zajisténi personalni
podpory v podobé skolniho zdravotnika. V fadé Evropskych zemi existuje institut Skolnich
sester, resp. komunitnich sester, jejichz role je ukotvena a definovana WHO. Zahrnuje
nejen poskytovani pfimych zdravotnich sluzeb, oSetfovatelskou intervenci, ale také
identifikaci ohrozenych skupin v komunité, ptipravu vhodnych preventivnich programa
a jejich realizace nebo poradenskd ¢innost pro jedince a rodiny v rdmci podpory
zdravého Zivotniho stylu. Propojeni $kolniho a zdravotniho systému zabezpecdovala
do r. 1989 tzv. $kolni zdravotni sluzba. V soucasné legislativé specificky ve Vyhlasce ¢.
55/2011 Sb. o cinnostech zdravotnickych pracovniki a jinych odbornych pracovnikd
jsou v § 59 i nadéle vymezeny kompetence komunitni sestry: v kompetenci je nejen
komplexni analyza zdravotni a socidlni situace jedince, analyza osoby i blizkych osob
z hlediska oSetfovatelské péce, zabezpecovani koordinace poskytovani integrované
péce, poskytovani poradenstvi ve spolupraci s dalsimi odpovédnymi organy. Samostatné
bez nutnosti odborného dohledu na zakladé indikace |ékafe nebo odborného pracovnika
v oblasti vefejného zdravi zpracovévat hodnoceni zdravotnich rizik jednotlivce nebo
skupiny obcand, na zakladé statistickych dat a vysledkl pfipravovat a organizovat
preventivni prohlidky, vysetfeni a oc¢kovani — to ve v rozsahu své odborné plsobnosti.
Z uvedeného vyplyva, ze uplatnéni komunitni sestry ve $kolstvi nabizi fadu benefitl
nejen pro dité se zdravotnimi obtizemi nebo zdravotnim postizenim a v kontextu
multidisciplinarni spoluprace by timto byly potencovany principy komplexni rehabilitace.
Limity studie: Téma vzdélavani déti s diabetem mellitu je komplexni. Vysledky
realizovaného vyzkumu povazujeme za prehledovou studii dil¢iho charakteru, protoze
obsahuje informace pouze jednoho z Gcastnikl vzdélavaciho procesu, a to zédkonnych
zéstupcl. Pro zvyseni validity a komplexnosti bude posileni triangulace dat realizaci
dalsich Setfeni zaméfenych na vnimani dané problematiky pedagogickymi a zejména pak
vedoucimi pracovniky skolskych zafizeni, a také Skolskych poradenskych zatizeni, které
maji rozhodujici vyznam pfi vytvareni modifikace podminek ve vzdélani. Pro detailnéjsi
vhled do problematiky se nabizi aplikace kvalitativniho pfistupu vSech Gcastnikl
vzdélavaciho procesu.
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Doposud byly tématu vzdélavani jedinci s DM1. typu vénovény dilci prevézné diplomové
nebo bakalatské prace, které byly odlisné orientovany — napt. na pfipravenost pedagogli
na vzdélavani ditéte s DM 1. typu, nebo se jednalo o kvalitativné orientované studie
realizované na malém vyzkumném souboru. Vyzkumny text orientovany na inkluzi déti
s DM ve skolach, publikovany 2021 autorkami Kudlovou a Skarubskou se zaméfuje
na informovanost pedagogl o biopsychosocialnich aspektech DM, a jeho dopadech
na Uspésnost ditéte v procesu vzdélavani, ale také jeho socializaci a enkulturaci. Vyzkum
tak ma informativni charakter pro odlisnou cilovou skupinu. Dalsi ¢ast vyzkumi a studif
vénovanych tématu détského diabetu ma medicinsky charakter, zabyva se symptomy,
efektivitou 1é¢by, sekundarnimi komplikacemi ev. kvalitou Zivota jedinct s DM 1. typu.
Vysledky vyzkumu mohou poslouzit jako podklady pro meziresortni jednani MZD a MSMT,
za Ucelem zvyseni koncepénosti soucasnych vagnich opatteni.

ZAVER

S narlGstem incidence onemocnéni a nutnosti pInéni povinné skolni dochazky (véetné déti
vzdélavanych v predskolnich zafizenich) se zvysil tlak nejen vefejnosti, ale i odbornikd
na feseni otdzek vzdélavani déti s diabetem mellitu typu 1. Zaroven se zvysila cetnost
zkusenosti vedeni skolskych zafizeni a pedagogickych pracovnikii se vzdélavanim této
cilové skupiny, coz mohlo pfispét ke snizeni obav ze zafazovanim déti s DM 1. typu
do $kolskych zafizeni a mohlo také pfispét k vytvareni vlastnich funkénich mechanismd,
uplatiovanych v pribéhu vzdélavani. Je zfejmé, ze od doby realizace Setfeni doslo k fadé
krokd, jejichz snahou bylo situaci ve vzdélavani déti s diabetem mellitu 1. typu fesit.
Navrhovana opatfeni jsou konstruovéna tak, aby saturovala zejména lécebné potteby
ditéte ve skolnim prostfedi a zajistovala odbornou realizaci souvisejicich zdravotnich
Ukonl. Nadale vsak neni mozné zajistit plnou dostupnost navrhovanych opatfeni
a alternativni formy se jevi jako nekoncepéni a nedostatecné pravné ukotvené ve skolské
legislativé, tedy takové, které nemohou vidy garantovat deklarovany rovny pfistup
ve vzdélavani. S uvedenim téchto opatieni do praxe by bylo vhodné posoudit jejich
vyuziti a efektivitu a zabyvat se i jinymi moznostmi fe$eni, které by mohly byt aplikovany
v §irSim méfitku, nez je dana cilova skupina.
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MODERNi UYZUY LIDSTVA: CYKLUS PREDNASEK MARTA KOLARIKOUA

MODERNI VYZVY LIDSTVA: CYKLUS PREDNASEK

Marta Kolafikova

Od akademického roku 2019/2020 organizuje Slezskéd univerzita v Opavé, Fakulta
vefejnych politikk v Opavé ve spolupraci s Mendelovym gymnaziem Opava cyklus
prednasek s vyznamnymi osobnostmi. Pfednasky jsou urceny jak studentim Mendelova
gymnazia a Slezské univerzity, tak Siroké vefejnosti. Diky profesionalnimu zapojeni
studentd Audiovizualni tvorby Filozoficko-pfirodovédecké fakulty Slezské univerzity
v Opavé jsou prednasky s diskuzi pfendseny do on-line prostoru prostrednictvim youtube
kanalu (https://www.youtube.com/@modernivyzvylidstva/videos), ktery ma 1,77 tisic
odbératell a tisice zhlédnuti.

V akademickém roce 2022/2023 probéhlo celkem 8 prednasek, nékteré byly bohuzel
z ddvodu nemoci zruSeny. V textu jsou uvedeny anotace na jednotlivd vystoupeni
a odkazy na youtube kanal.

20. 9. 2022 Dr. Ing. Ladislav Heryan, Th.D., SDB: Proc cist Bibli jesté ve 21. stoleti?
Ladislav Heryan (1960, Petvald) je salesian, biblista, katolicky knéz, spisovatel a pedagog.
Znamy je pro své styky s osobnostmi disentu a populami knihy, napfiklad Exotem na této
zemi. Anotace: ,Starsi ¢ast Bible je tvofena prastarymi spisy Zidovského naroda, novéjsi
¢ast bible tvori texty, které jsou posvatné pro kiestany a tykaji se JeZiSova plisobeni a jeho
pfislibt. Mize tato kniha, ktera inspirovala nesc¢etné mnoZstvi uméleckych a literarnich
dél, byt pfinosna i pro ¢lovéka, ktery v Boha nevéri?”

Odkaz na videonahravku: https://www.youtube.com/watch?v=x3I3lw2ssLA

5. 10. 2022 JUDr. Pavel Rychetsky, dr. h. c.: Proé je Gstava dulezita?

Pavel Rychetsky (1943, Praha) - je €esky pravnik, disident a pfedseda Ustavniho soudu
Ceské republiky.

Anotace: ,Ustava je Ustfednim kodexem, ze kterého stat a veskeré jeho organy a aktivity
vychézi. Nékteré zemé s velikou ustavni tradici maji svou Ustavu ,pouze” nepsanou,
presto viak nezpochybnitelné respektovanou. Byt Ustava Ceské republiky psand je,
stejné jsme v posledni dobé svédky pokust o jeji ohybani a prekrucovani ve prospéch
individuélnich hraca. Proé je obrana Ustavy dulezita?”

Odkaz na videonahravku: https://www.youtube.com/watch?v=a4rUgpQTrjA

7. 11. 2022 RNDr. Vaclav Cilek, CSc.: Jak udélat ze svéta lepsi misto k zivotu?
Vaclav Cilek (1955, Brno) je ¢esky geolog, esejista, klimatolog a spisovatel. V poslednich
letech se intenzivné vénuje tématdim souvisejicim s proménami naseho svéta.

Anotace: ,Svét je v pohybu a my nevime, co si s nim i se sebou pocit. V besedé
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se pokusime néjak definovat soucasna rizika a hledat nikoliv jejich feseni, ale zptsob, jak
i za ndrocné situace vést dobry Zivot.”
Odkaz na videonahravku: https://www.youtube.com/watch?v=3ivX38gzFAE

7. 12. 2022 Mgr. Michael Zantovsky: Vaclav Havel tady a ted’

Michael Zantovsky (1949, Praha) je byvaly &esky diplomat, prekladatel, psycholog, politik,
od zafi 2015 feditel Knihovny Véclava Havla.

Anotace: , Dotkneme se témat jako moc a bezmoc obcanské spolecnosti, pro¢ je dilezité
mit prezidenta, narist extremismu a populismu, demokracie tvari v tvar valecné litici Ci
politické korektnosti, radosti prekladatelského femesla nebo zda se Vaclav Havel opravdu
setkal s Woodym Allenem.”

Odkaz na videonahravku: https://www.youtube.com/watch?v=ytx80uPM6Yk&t=43s

7. 2. 2023 Boris Bélenkin a organizace Memorial: Strazci paméti

Boris Bélenkin (1958), reditel knihovny organizace Memorial, ocenéné Nobelovou cenou
miru, v soucasné dobé musel opustit Rusko a Zije v Evropé.

Anotace: , Vyrovnani se s minulosti je velikym tématem, pohnuté ruské déjiny jsou pro
nés stéle aktudlni, zvlésté s ohledem na vyostifenou geopolitickou situaci.”

Odkaz na videonahravku: https://www.youtube.com/watch?v=aUhYLSW6ZKc

14. 3. 2023 Erik Tabery: Svoboda slova v éfe dezinformaci a role médii

Erik Tabery (1977) je ¢esky spisovatel, novinar, $éfredaktor tydeniku Respekt. Je drzitelem
ceny Ferdinanda Peroutky, ceny Toma Stopparda a Magnesia Litera. Mezi jeho publikace
patfi naptiklad dilo Opusténa spolecnost, Vldadneme, nerusit ¢i Hleda se prezident.
Anotace: , Svoboda slova je velikym vydobytkem zédpadni civilizace a patfi mezi hodnoty,
jez stoji za to ochrariovat. Nase spole¢nost se nicméné nyni musi vyporadat s velikym
problémem — se systematickym Sitenim [Zi jako s jednim z néstroji hybridni valky. Ma
to byt ovsem stat, kdo bude urcovat, které informace jsou validni? Nebo to maji byt
média, kdo maji pravdivé informovat? Vzidyt pravdivost vyrok( neni vidy pravouihle
rozlisitelna, a ne kazda lez je kristélové prihledna.”

Odkaz na videonahravku: https://www.youtube.com/watch?v=_fvd8ogqWa-k&t=10s

25. 4. 2023 prof. RNDr. Renata Veselska, Ph.D., M.Sc.: Odejit, kdyZ nastal cas
RENATA VESELSKA (%1968, Boskovice) je profesorka Ustavu lékaiské etiky a Ustavu
experimentalni biologie Masarykovy univerzity. Profesuru ziskala v oboru Molekularni
biologie agenetikuna MU, oborBioethics vystudovalav USAvcetné dalsiho specializacniho
vzdélani. Na Masarykové univerzité prednasi predméty zamérené na bioetiku, bunécnou
a molekulérni biologii a souc¢asné zde pusobi jako predsedkyné Etické komise pro vyzkum
MU. V roce 2022 byla jmenovéna jako vibec prvni zéstupce CR ¢lenkou European Group
on Ethics in Science and New Technologies (EGE).

Anotace: , Téma umirani a smrti se po dlouhém obdobi tabuizace vraci do nasich dvah
i do nasich Zivott. Co mizZeme povaZovat za dobrou smrt? Smime si o konci svého Zivota
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rozhodovat sami? Je v poradku odmitnout lé¢bu, kterd uz ve skutecnosti neni lé¢bou?
Da se zajistit distojny odchod ze svéta? A jakd ma byt role Iékari? Jde o zdvazna eticka
dilemata, kteréd s sebou pfindsi moderni medicina a s nimiz bude neodvratné konfrontovén
kazdy z nas — proto nikdy neni pfilis brzy na hledani odpoveédi...”

Odkaz na videonahréavku: https://www.youtube.com/watch?v=RBzbMUsGFL8&t=1s

22. 5. 2023 prof. MUDr. Jifi Horaéek, Ph.D., FCMA: Teorie védomi a soucasna
spolecnost

Jifi Horacek (1966) je cesky |ékaf, psychiatr. V soucasné dobé je prednostou Kliniky
psychiatrie a |ékatské psychologie 3. LF UK a vedoucim Centra pokrocilych studii mozku
a védomi NUDZ. Profesné se ve velké mife vénuje moznostem uplatnéni psychedelik
v klinické mediciné.

Anotace: ,Otézka vztahu mezi védomim a mozkem je doposud oteviena a predstavuje
zasadni vyzvu soucasné neurovédy. Jeji feseni by umoznilo nejen porozumét tomu, jak
je konstruovéna a strukturovana védoma skutecnost a jaka je povaha reality, ale rovnéz
by bylo lépe zfejmé, jakymi mechanismy dochazi k rozvoji dusevni nemoci. Na roviné
celospolecenské pak teorie vzniku védomé skutecnosti mize pfispét k pochopeni
a feseni negativnich jevi jako jsou konspiraéni teorie apod.”

Odkaz na videonahravku: https://www.youtube.com/watch?v=x9f75_eBFSA
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THE DEVELOPMENT OF EVALUATION
OF THE SITUATION OF THE CHILD AND HIS
FAMILY IN THE CZECH REPUBLIC, OR THE NEEDS
OF THE CHILD ARE A PRIORITY

Petra Durasko Madlova, Johana Mertova

Abstract

One of the principal elements of socio-legal child protection (further referred to as SPOD)
is to enable children to safely live with their families, as such an environment is the best
for child development. Intervention towards family must be based on risk identification,
its elimination and regulation, in a way to provide safety of the child as well as adequate
and effective support. Goal of our basic (introductory) assessment of child and its family
situation evaluation is to determine whether the child is endangered (as in the situation
mentioned in §6 of SPOD law) and whether SPOD relates to him or not. If it is determined
that the child is endangered, organs of SPOD will perform detailed evaluation.
Its result is an individual plan of child’s protection. The plan is based on collaboration
between social workers of the Organ of Socio-Legal Child Protection (further referred
to as OSPOD), family and child and further interested parties involved in the solution
of the child’s situation.

Assessment process and individual planning has been enshrined in Czech legislation
since 2013 and it relies on a so-called consensual model (professional involved questions
all individual parts of the problem, but he does not rate them on scale). Ability to plan
individually is the basic skill set of social workers of OSPOD, and it's important to support
and further develop the skill. Since the year 2019, Ministry of Labour and Social Affairs
of Czech Republic (further referred to as MPSV) implemented several online workshops
with topics of assessment and individual planning designated mainly for social workers
of local governments with extended jurisdictions, but also for services provided by non-
profit organizations, including workers from universities and higher vocational schools with
social matter focus. These workshops emphasize the understanding of the connection
between detailed evaluation and individual planning of child’s protection. Main point
of these processes is to provide an individual plan that best reacts to a child's unfulfilled
needs.
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The development of assessment of the situation of the child and his family
in the Czech Republic

The aim of the evaluation of the situation of the child and his family is to assess whether
the child is at risk (a situation referred to §6 of Act No.359/1999 Coll., On the Social-
Legal Protection of Children, as amended by the current regulations), which is covered
by the social-legal child protection, or not. If a child is assessed as being at risk, the social-
legal child protection authority cerries out a so-called detailed evaluation and compiles
a so-called individual child protection plan (further referref to as IPOD). The IPOD is a plan
between the social worker of the SPOD authority, the family, the child and other subjects
involved in solving the situation. IPOD is the result of a detailed evaluation. Evaluation
and individual planning has been enshired in Czech legislation since 2013, and is based
on the so-called consensus model. Approaches to these processes implemented within
the framework of work with the child and his family have changed significantly over the years,
and in order to provide the child and family with adequate and effective support, is always
necessary to start from the specifis needs of the child and the analysis of information.

The benefits od evaluation and individual planning

Working with an endangered child and its family is often a long-term and very

demanding process that is influenced by a number of variables (such as development

or age of the child, personality characteristics of the parents, environment, etc.). Within

the framework of structured work with the child and the family, the social workers play

the most important role as ,cordinators” (key workers), who direct and monitor the work

with the child, family of the child and with the entities involved in the cooperation (NNO,

experts etc.). At the same time, i tis necessary not to lose sight of the child himself,

his safety and best interest. That is where social work should lead to. The emphasis

is on activating the family itself and to share responsibility with other professionals

involved into the process. OSPOD is not responsible for the result, but for the process

in the sense of whether the child and the family received the protection, help and advice

that is given by the law.

If the form we use for evaluation contains all the relevant details (including the analytical

part), then it can very well serve to:

- mapping the situation of the child and his family

- obtaining an objective and holistic view of the individual needs of the child and his
family

- prevention of neglecting the child's individual needs

- quick orientation in the case, finding out the measures (included their results)
implemented by OSPOD and other entities

- base for planning of social work with the child and his family (main line of case resolution)

- easier and faster substitutability of social worker when managing case

- revision of the given case both as part of the mentoring and as part of control activities

for improving the quality of OSPOD procedures.
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Basic principles of evaluation and individual planning in SPOD

In order for the evaluation to be effective, it must be based on several basic principles,

such as:

Monitoring of the individual needs in all areas of evaluation

— It is necessary to monitor the needs of the child in all areas of evaluation; while each
child is unique.

Child participation

— During the evaluation (description of areas, detection of the child’s wishes, when
compiling the IPOD), the emphasis is on the child’s ubiquitous opinion and view of his
and his family’s situation.

Link between evaluation and individual plan

— Evaluation of the situation of the child and his family anf IPOD are two connected tools
of social work that follow each other and cannot function effectively on their own.

Objectivity and balance

— Emphasis is placed on an objective description on the situation and trying to look
for the positive sides of the child and his family (i.e. record what the child does, what
he can do). In the evaluation, balanced language shoud be used without pejorative
expressions and subjective judgments. When the information refers to its source
it helps to the relevance of the whole description.

The analysis of needs and its importance in the whole process

— An integral part of the evaluation is its analytical part (partial and overall analysis);
at the same time, the child’s needs are divided according to their fulfillment into
fulfilled, unfulfilled and partially fulfilled needs. In the overall analysis, needs are
further prioritized, and then subsequently responded to by targets in the IPOD.

A meaningful IPOD

— IPOD responds to unfulfilled needs of the child detected in the evaluation
of the situation of the child and his family. At the same time the goals of IPOD are set
in sich way that is possible to verify their feasibility.

Knowing what evaluation and IPOD is about

— The client (child, legal representatie of the child, caring person) has information about
how his situation was evaluated and what the social work plan is about. Such awarness
is necessary for motivation to change and to participate in solving own situation.

Regular update

— The information in evaluation needs to be updated regularly because only then i tis
possible to have a well-adjusted IPOD that fulfills its purpose.

IPOD should be formulated in accordance with SMART principles.
The process of evaluation and individual planning of child protection
Structured evaluation responds to changes in the situation of the child and the family.

It is an active process where its individual phases are repeated in cycles. It is not possible
to create an IPOD without a detailed evaluation, because its logically impossible
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to start looking for a solution without knowing what the needs of the child are. Basically
the assessment proces is completed when the goals in the IPOD have been fulfilled
and there are no unfulfilled needs of the child identified in the terms of the SPOD.

Fig. 1 Basic phases of the process of evaluation and individual planning of child
protection

3. Partial analysis

of the given area;
i.e, detection of
needs
% G 4, Overall analysis;
2. Description protective and risk
of relevant factors,
areas prioritization of
unfulfilled needs
The cycle is
completed when
the IPOD goals are
fulfilled 5. Creation of
1. Collection of IPOD,; i.e turning
information unfulfilled needs
into goals
7. Re-evaluation
of IPOD and
inclusion of 6. Implementation
results from of steps in IPOD
IPOD in the =
\ evaluation

Current project activities of MPSV
Evaluation and individual planning in SPOD practice

As part of the system project of the MPSV "Support for systemic changes in the field
of care services for vulnerable children, young people and families in the Czech Republic”,
which was implemented between 2019 and 2022, we found out that access to evaluation,
form and quality of evaluation and creation of an individual plan for child protection
by socio-legal child protection workers of municipal authorities of the municipality with
extended scope, which has been legislated in the Czech Republic since 2013, is very
different. The different approach to their use in practice stems primarily from a lack
of understanding of the meaning of these tools and the absence of basic skills of mapping
and analyzing relevant information regarding the child and family.

We received evaluations and plans in the form of long documents from which it was not
possible to find out specific steps taken by OSPOD or other entities, and which rather
functioned as a transcription of information from file documentation. Other evaluations,
on the other hand, were very austere, or the information in them was repeatedly
stated without purpose. Exceptionally was possible to understand from the evaluation
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why the child is placed in institutional education and what preceded the stay away
from his family. In both cases, such evaluations could not make sense to the workers
and bring benefit to their work in the form of effectively targeted support that responds
to the child's needs. The main shortcoming in the IPOD was that the proposed goals
and steps were often non-specific and without a link to the evaluation document (needs
and risks analysis). It was evident that the evaluation and IPOD conceived in this way

did not reflect the basic idea of the evaluation principle in the sense of the possibility

of quick orientation of the OSPOD worker in the case with the aim of setting up effective

help for the child and his family.

For the stated reasons, we revised the existing evaluation procedures with regard

to the development of valid legislation, trends in the area of social and legal protection

of children and, last but not least, with regard to monitoring the effectiveness
of the evaluation method with an impact on the practice of SPOD workers. The result
of this activity was:

— In cooperation with the regional authorities, the current model forms for
structured evaluation and IPOD were created, which were updated after two years
of implementation with an emphasis on their practicality and effectiveness. They are
available for download at www.pravonadetstvi.cz. These model forms thus replace
the recommended models of evaluation forms and IPOD of the MPSV from 2012,
which proved to be unsatisfactory for current practice.

— Five auxiliary tools with auxiliary questions/points on how to describe the given
area were created to support the description of the individual monitored areas
of the evaluation. They are available for download at www.pravonadetstvi.cz.

— As part of the above-mentioned project activity, we have implemented regular online
training since November 2020, which was organized for employees of OSPOD OU
ORP, but also regional authorities, non-profit organizations operating in the SPOD
system, and employees of universities and higher vocational schools with social
orientation. The main goal of organizing these online seminars was to bring unity
of procedures across the actors of the SPOD system and at the same time to provide
practical methodological support. Support of the system changes.

— As part of the above-mentioned project activities, we implemented regular online
trainings, which were organized for employees of OSPOD OU ORP, regional
authorities, non-profit organizations operating in the SPOD system, employees
of universities and higher vocational schools with a social orientation. The main goal
of the seminars was to convey the unity of procedures across the actors of the SPOD
system and at the same time to provide practical methodological support.

— We also provided a face-to-face form of education, so-called turnkey training, thereby
supporting interest in improving skills in the given topic.
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REGENZE KNIHY THE GOODNESS PARADOX:
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HOW EVOLUTION MADE US BOTH MORE AND LESS VIOLENT

RECENZE KNIHY THE GOODNESS PARADOX:
HOW EVOLUTION MADE US BOTH MORE
AND LESS VIOLENT

Autor: Richard Wrangham

London: Profile Books, 2020. ISBN 978-1-78125-583-4.

Praktickd filosofie patfi k nejstarsim filosofickym ,disciplindm”. Nakonec v déjinach
filosofie casto rozlisSujeme obdobi pfed a po Sokratovi predpokladaje, ze pravé Sokratés
vyty€uje prelom v déjinach filosofie. O jaky prelom ¢i zlom by se pfi tom mélo jednat?
Kdo vi, mizZe to byt tzv. objev obecného nebo snad obrat k vécem lidskym. Nebo
snad predevsim spojeni obojtho, tj. Platénem tolik vyzdvihovana a snad i obdivovana
Soékratova snaha spojit oblast véci lidskych s velmi naro¢nym poznénim toho, co je dobro
0 sobé, krasa o sobé apod. Jak si tento projekt nicméné v déjinach praktické filosofie ¢i
etiky ved|? Zda se, Ze nebyl pfilis Uspésny. Jesté ke konci 80. let A. MacIntyre pise clanek
pojednavaijici o krizi moralni filosofie, v némz explicitné tvrdi, Ze Sékratdv projekt zaloZeni

morality ani po vice nez dvou tisici
letech nebyl uspokojivé vyresen. Dle
jeho soudu se jedna stéle o, doslova,
frustrujici zéleZitost. J. Glover ve své
dnes jiz slavné knize Humanity: Moral
History of 20. Century Maclntyrovu
skepsi sdili a navrhuje, abychom
se i v praktické filosofii vydali spise
skromnéjsi a pokusnou cestou, jiz
oznauje terminem empirickd etika.
Empirickd etika je pak takové etika,
jenz ponechéva ony monstrézni otazky
spjaté se zalozenim normativnich
soudu stranou a misto toho se pta
po plvodu nasi morality, jejim obsahu
i faktorim, jez na ni maji vliv. J.
Glover v tom neni vibec osamocen,
existuje totiz silnd tradice evolu¢né
informované praktické filosofie, jez
se pravé této podobé etiky vénuje,
ackoliv. pod oznacenim nového
humanismu.

Z hlediska takto naznaceného kontextu
jetfebapfistupovatkpomérnénedavno

The

(Goadness
Paradsx

How Evolution Made Us
Movre and Less Violent

Richard Wrangham
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vydané knize slavného primatologa a antropologa Richarda Wranghama Goodness
Paradox, ktera poskytuje hluboky a informovany vhled do pavodu nasi morality stejné jako
nabizi nastroje pro pochopeni jeji tragické dvojakosti. Pokud zacneme prvnim bodem,
pak podle Wranghama je lidskd moralita, jak ji zndme, vysledkem sebe-domestikace
¢lovéka. V tom vychazi nejen z Ch. Darwina, u néjz se s timto konceptem také setkavame,
ale predevsim z desitky let trvajictho vyzkumu lisek D. Belyajeva a dnes jiz vlivné teorie
domestikace a obracené dominance Ch. Boehma. D. Belyajev, jeho tym i pokracovatelé
ukazali, Ze celé fada znakd, k nimz patfi naptiklad previslé usi, kroutici se ocas, mensi zuby,
bilé skvrny na Cele, gracilizace (odlehéeni skeletu) i zmenseni objemu mozku, jsou projevy
domestikace, tj. vybéru takovych jedinc, ktefi maji vysoky prah reaktivni agrese. Teorie
Ch. Boehma pak odpovida na otazku, kdo byl za domestikaci ¢lovéka zodpovédny. Byl
to ¢lovék sam, predevsim pak muzi, ktefi byli schopni, a to na rozdil od takovych simpanzi
(Pan troglodytes), diky rozvinuté Tomassellové ,shared intentionality” a koordinaci
umoznéné zvlasté jazykem prolomit tyranidu alfasamce. Dle R. Wranghama je tak mozné
podobu nasi velmi komplexni morality vnimat i jako vysledek dlouhotrvajiciho procesu,
v jehoz zékladu byla schopnost koordinované odolat tlaku dominantniho samce i téch
samcd, jejichz reaktivni agrese byla pro ostatni ohrozenim. V pfirodé se pak s né¢im
podobnym muzeme setkat napfiklad u samic simpanzd bonobo (Pan paniscus), coz mélo
ale jiné priciny spjaté s ekologickymi podminkami. Co se druhého bodu tyce, tj. oné
dvojakosti nasi morality, v§ima si Wrangham toho, co J. Green nazyvéa tragédii intuitivni
morality (tragedy of common morality). Rozvinutéd schopnost koordinace totiz otevira
nové, a ne zrovna ptijemné moznosti vztaht mezi skupinami, tj. moznosti koali¢niho nasili.
To jisté neni jen doménou lidi, coz spolupracovnik slavné J. Goodalové mél moznost jako
jeden z prvnich v Nérodnim parku Gombe také dokumentovat k nelibosti levicovych
,~minders of other’s people leisure”.

Wranghamova kniha navazuje na jeho celoZivotni praci a Ize ji povazovat za velmi
cenny pfispévek k pochopeni morality ¢lovéka, jeho situace stejné jako jeho temnych
stranek, ¢imz nepochybné nélezi do kontextu studia morality, jak se o to pokousi novy
humanismus. Lze ji bez zavdhani doporucit nejen tém, kdo maiji blizko k praktické filosofii.
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RECENZE KNIHY SEXUALNI PRACE V CR: VYVOJ,
TRENDY A VYZVY.

Autofi: Lucie KRIVANKOVA, Linda SPASOVA, DUCHACOVA, A.
Hradec Krélové: Gaudeamus, 2021. s. 122. ISBN 978-80-7435-842-5.

Informace o lidské sexualité, a to véeho druhu, dokazi vzdy zaujmout do znaéné miry
i studenty. Lidska sexualita a jeji projevy maji nékolik dimenzi. Ne vzdy se jedna o pozitivni
dopady, ale také o celou fadu problém( v roviné vztahd, které mohou ovlivnit neskonalou
mérou zivot kazdého jedince.

Publikace s ndzvem: Sexudini prace v CR: vyvoj, trendy a vyzvy, se zaméfuje na dvé oblasti,
a to sexbyznys a prostituci. Samotny obsah predklddané publikace se ve své podstaté
rozdéluje do dvou relativné samostatnych ¢asti, a to na ¢ast zamérenou na problematiku
prostituce a ¢ast druhd, kterd celou problematiku dopliuje aktualnimi vysledky Setfeni
prostituce u kategorie vysokoskolacek.
V Gvodni dasti je uvedeno, Ze:
,Publikace predstavuje problematiku
prostituce na lzemi Ceské republiky
jako komplexni socialni jev. Strucné
sezabyva ivodemdo historie prostituce
a jejim vyvojem aZ po soucasnost
datovanou k roku 2021... V kontextu
prostituce predstavuje kniha
i preventivni pfistupy neziskového
sektoru k tomuto jevu a jejich zapojeni
do feseni problematiky nejen pohlavné
prenosnych nemoci. Publikace ctenafi
poskytuje  aktualni  data  tykajici
se psychickych a socialnich dopad(
prostituce na osoby ji praktikujic
a na jejich nejblizsi okoli.” (s. 7).

Ve vztahu ke studovanému oboru
socialni  patologie a  prevence
je zvlasté piinosny komplexni pohled
na prostituci. Jedna z Uvodnich
kapitol se zaméfuje pfistupy k Ffeseni
prostituce a jeji regulace (s. 27—
36). Vzhledem k tomu, Ze historie
prostituce saha az do pocatkd lidské
spolecnosti, pficemz v kazdém obdobi
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se volil jiny pfistup k feSeni dané problematiky. Na jedné strané byl realisticky pohled,
ktery proklamoval nezbytnost dané socialni sluzby, na strané druhé, se pfistupovalo
k prostituci represivné. Ze se jedna o velky byznys, ktery s sebou ptinasi i &etné nezédouci
jevy, a to véetné ekonomickych dopadl, se neni tfeba navzajem presvédcovat. Autorky
na strané 25 uvadéji, Zze v roce 2017 se u nas vyskytovalo cca 10 tisic prostitutek a odhaduje
se, ze jen v roce 2003 vydélek z prostituce ¢inil 8,7 miliard K¢. Autorky soubézné uvadéji
i priblizny odhad prostitutek na celém svété, ktery se pohybuje kolem 42 miliond.
Nasledujici kapitola (s. 27 a dale) se zaméfuje na pristupy k feSeni prostituce a jeji regulace.
Regulace mlze byt v podstaté trojiho druhu: aboli¢ni, represivni a reglementaéni.
V pribéhu historie byly jednotlivé pfistupy v podminkach Ceské republiky (pfipadné
Ceskoslovenska) uplatfiovéany. Autorky prezentuji i priklady jednotlivych pfistupt
v rozliénych zemich, a to mimo Ceskou republiku. Celkem pfirozené patti ke sledovanym
oblastem pravni vymezeni.

Kapitola 3. Formy prostituce a sexualni prace stejné tak jako i nasledujici kapitola
Nové formy sexuélini préce nejen v online prostoru a dalsi kapitola Charakteristiky osob
pracujicich v oblasti prostituce (s. 37-58) prezentuji celkem zndma fakta a objasriuji celou
fadu pomérné zndmych pojm0. Presto je zde zdlraznén novy prvek, ktery predstavuje
kyberprostor. Autorky upozorfiuji na nebezpedi psychické deprivace u déti, syndrom
CAN, ale také motivace, které vedou k realizaci prostituce. Soucasné je zde prezentovano
velké nebezpedi, které pro kontakt s osobami provozujici prostituci existuje, jedna
se predevsim o Sifeni pohlavné prenosnych nemoci. Dopady daného nebezpedi (kapavka,
HIV apod.) se v mnoha ohledech projevi v pozdéjsim véku jedinct a mohou vést k velkym
problémim, jako napfiklad k neplodnosti apod.

K velice zajimavym kapitoldm patfi bezesporu kapitola SexuélIni prace v prostfedi zajmu
statu a neziskového sektoru (s. 67-78). Na strankach kapitoly se mizeme seznédmit s deseti
doporucovanymi preventivnimi opatfenimi (s. 67-68), jako napf. Boj proti chudobé
a socialnimu vylouceni, Boj proti kulturni a duchovni chudobé, Besedy na skoléch, které
jsou zaméfené na zvyseni obezfetnosti, Sexualni vychova na skoléach, Streetwork atd.

K nejzajimavéj$im castem celé publikace patfi kapitola, kterd se zaméfuje na Ceské
vysokoskolacky a placeny sex (s. 79 a dale). Velice cenné je prezentovani vysledki
z realizovaného vyzkumného Setfeni mezi vysokoskolskymi studentkami (n = 425
respondent(i — s. 85). Zajimavy je nazor dotazovanych na vysokoskolacky, které provozuji
prostituci (dle poctu sexuélnich partnerd). Povétsinou se jednd o toleranci. Zajimavé
je i zjisténi, které se tykd poskytnuti sluzeb za odménu (s. 92), a to ve vztahu k poctu
.Vvlastnich” sexualnich partnerl. Staéi prezentovat jedno zjisténi, ze: ,Celkem 59,3%
respondentek v kategorii nad 21 sexuélnich partnert uvedlo, Ze si dokézi predstavit,
Ze by poskytly placené sexualni sluzby, a pouze 40,7 % z nich by placenou sexualIni sluzby
neposkytlo.” (s. 93). Velice zajimavé jsou i prezentované Udaje, které se tykaji vyhodnoceni
odpovédi respondentid na dalsi otazky a z jejich odpovédi je velice zajimava tabulka ¢.
10 (s. 100), kterd zachycuje respondentky, které poskytly placenou sexudlni aktivitu/styk
za odménu. Nezanedbatelnou ¢asti je pocet téch, které uvadéji, ze sluzba byla vnimana
jako privydélek. Zajimavé jsou i fakulty, na kterych dotazované respondentky studovaly.



RECENZE KNIHY SEXUALNI PRACE V CR: VVUOJ, TRENDY R WVZUY KAMIL JANIS

Celkové Ize konstatovat, Zze popisovana publikace je vhodna pro vsechny studenty
socialni patologie a prevence, stejné tak jako i studenty zabyvajici se oblasti socialni
prace. K jejim kladdm pat¥i predevsim srozumitelnost samotného textu a prezentace celé
fady konkrétnich prikladd.

Pro objektivitu je tfeba poznamenat, Ze kapitola, které se vénuije historii prostituce je pfilis
,struénd.” Kdyby autorky zaméfily svou pozornost na prostituci realizovanou v prostredi
nasi republiky, a to zejména na obdobi 20. stoleti az do soucasnosti, celkova kvalita textu
by nepochybné vzrostla. Ale to se opravdu jedné o , drobnou pihu na krase.”
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RECENZE KNIHY NOVE FORMY SKOLNiHO PODVADENi A VYRUSOUANi

V KONTEXTU DIGITALNiHO VZDELAVANI

KAMIL JANIS

RECENZE KNIHY NOVE FORMY SKOLNIHO
PODVADENI A VYRUSOVANI V KONTEXTU
DIGITALNIHO VZDELAVANI

Autor: Ambrozovéa Petra

Hradec Kralové: Pedagogicka fakulta, 2020. ISBN 978-80-7465-451-0.

PIné Ize souhlasit s tim, co se uvadi na zélozce publikace, kterd ,nabizi novy pohled
na aktualni podoby fenoménu skol skolniho podvadeéni a vyrusovani v kontextu novych
forem vzdélavani déti a dospivajicich v 21. stoleti.”

V soucasné dobé je ¢astym predmétem cetnych diskusi oblast skolstvi a vyuky ve skoléach.
V naprosté vétsiné pripadi se veskera diskuse na on-line vyuku a v této souvislosti na jeji
efektivitu. Pfirozené, ze vsichni zG¢astnéni, a to zZaci na jedné strané, znaji a vzajemné
si vyménuji poznatky z ,podvadéni” v rdmci vyuky, na strané druhé to jsou pedagogové,
ktefi hledaji zplsob, jak takovym podvodim zabranit. Pfedlozena publikace se pravé

dané problematice podrobné vénuje.
Jedna se o prvni pokus, ktery se danou
problematikou zabyvé a v tom spociva
jeji pfinos.

Cela publikace je ¢lenéna do 5 kapitol,
z nichz posledni dvé jsou vénovany
prezentovani  ziskanych  vysledkd
zrealizovaného vyzkumu. Prvnikapitola
(,Digitélni  vzdélavani”)  zachycuje
celou fadu zmén, kterym prochéazi
edukacéni  prostfedi v  poslednich
letech. Stadi si uvédomit, Ze dnesdni déti
a dospivajici se vyznacuje celou fadou
specifik, které odlidujici soucasnou
dospélou  populaci od  stavajici
dospivajici generace z odstupu cca
25 let. Nejednd se pouze o Ccasto
deklarovanou absenci Cetby tisténych
knih, ale naprostou neodmyslitelnost
pripojenik online prostfedi. Podstatnou
Casti celé kapitoly je prezentovani
poznatkd z dané oblasti u celé fady
domacich, ale jesté vétsim podilem
autort ze zahranici. Ujasnéni vychozi
terminologie mlize vyznamné pomoci

V KONTEXTU
DIGITALNIHO

-

VZDELAVANI

Parra Ambrofoes
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véem studentlm, stejné tak jako i dalsim pracovnikim v oblasti vzdélavani, ,opfit se”
o teoreticka vychodiska.

V druhé kapitole ,Z3k jako zastupce net generace” (s. 43 a déle) je specifikovan z&k
a dospivajici jako predstavitel net generace. Za zvlastni pozornost stoji formovani sexualni
identity adolescenta (s. 57-58). Musime mit na zfeteli, Ze v daném obdobi se vytvéreji
prvni partnerské vztahy, z nichz mnohé zahrnuji i prvni sexuélni pokusy. Vzhledem k tomu,
Ze jsou v prostiedi rozliénych vladnich opatfeni omezeny socialni kontakty, jednim z méla
moznosti je kyberprostor. Mozna, Ze autorka publikace mohla vénovat vétsi prostor
k dané problematice.

Ctvrtd kapitola (,Metodologicky rémec kyberpodvadéni a vyru$ovani v soucasném
ceském skolstvi”, s. 129-144) zahrnuje popis vyzkumného Setfeni, a to véetné vsech
nalezitosti, které s vyzkumem (na vzorku 1542 respondentli ze stfedni Skoly souvisi.
Celkem logicky na danou kapitolu navazuje i nasledujici paté kapitola: ,Jak se digitalné
podvadi a vyrusuje v ceském edukacnim prosttedi pohledem aktuélniho vyzkumu” (s. 145
a dale). Prestoze se autorka primarné zaméfuje na vyuku ceského jazyka a matematiky,
jsou néktera zjisténi vice nez jen prekvapujici, a to nejen k samotné vyuce. Jako priklad
mdze poslouzit poznatek, ze ,V obou predmétech plati, Ze se zhorsujici se znamkou
na vysvédceni stoupa vyskyt digitalnich forem skolniho podvadeéni. Klasifikaci na nizké
drovni (jinymi slovy zisk Spatnych zndmek) miZe student vnimat negativné, a tak se citit
ve skolnim prostfedi nespokojené.” (s. 169).

Obsah predlozené publikace poskytuje velkou inspiraci k pfipadnému dal$imu zkoumani
a zejména jako celek predstavuje mnoho inspirace k problematice skolniho podvadéni
a vyrusovani. Nejenze se jednd o nezddouci jev, o kterém v kazdém pfipadé nezatizeny
jedinec musi uznat, Ze zlcastnény subjekt vzdélavani prokazuje kreativni dovednost
v podvadéjicich ,metodach”, v plagiatorstvi, ale také se jednd o nezadouci jev, ktery
je zvlasté ve skolnim prostredi mize prejit do podoby nomofobie, sextingu apod. V zavéru
taktéz autorka upozorniuje , pfedevsim na mozna vybrana rizika implementace internetu
do oblasti vzdélavani a vlivu edukaénich strategii na tento fenomén.” (s. 190) PIn+ Ize
souhlasit s autoréinym tvrzenim, ze ,technologie mohou pouze dopliovat, nikoliv plné
nahradit roli rodi¢i nebo pedagogti”. (s. 187).

Mezi pozitiva ze strany autorky patfi nepochybné prezentovéni velkého mnozstvi stavajici
literatury, a to nejen z ceského odborného prosttedi, ale také ze zahrani¢i, kde se podobny
zplisob vyuky realizuje, a vSichni zicastnéni se potykaji s obdobnymi problémy.

Na zavér je mozné konstatovat, zZe autorka pfi zpracovani, jak teoretické, tak i v praktické
Casti textu predved|a velkou $kéalu poznatkd, a to z velkého mnozstvi zdrojd, ¢im poloZila
solidni a inspirativni zéklad pro dalsi védeckou praci svou, stejné tak jako i pfipadnych
zdjemcl. Jednim z moznych smérl dalSiho zkoumani je zmapovat vyvoj v podvéadéni
u zakd zékladni skoly, nasledné stfedni a posléze i vysoké skoly. V soucasné dobé se jedna
o vysoce aktualni fenomén, ktery nepochybné bude mit vliv nejen na Groven vzdélani, ale
ve své podstaté se promitne i do charakterovych vlastnosti objektu vzdélavani.

Pro potfeby pedagogll by bylo také velice pfinosné zjistit, jaké ma sam pedagog
prostfedky ochrany pfed podvadénim, zda se nepodporuje jesté vice zavislost



na modernich technologiich s dopady na zdravi zic¢astnénych jedincd.

Jak bylo uvedeno v Gvodu, jednim z velkych problémi je snaha zaki ,prekonat”
ostrazitost pedagogl na druhé strané barikddy. Nepochybné by stélo za zvazeni, aby
autorka pokracovala ve svych pocinanich déle a hledala pfedevsim moznost odhalovani,
potazmo pristupu k omezeni nezadouciho jevu, pro potfeby samotnych pedagogu.
| pedagogové musi soubézné se schopnostmi zak{l inovovat pfistupy k on-line vyuce.
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